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INTRO

ALLE

HAR GAVN

AF NYE
PERSPEKTIVER

Velkommen til UCN Perspektiv. Et online tidsskrift
udgivet af University College Nordjylland (UCN). Her
vil vi formidle centrale resultater af vores forskning og
udvikling, til de professioner og erhverv vi uddanner til,
samt til studerende og undervisere pd
professionshgjskoler og erhvervsakademier.

Hvert nummer af tidsskiftet har et fokus, der retter sig
mod en mdalgruppe indenfor UCNs forskellige
uddannelsesomrdder. Det betyder ogsd, at de enkelte
numre af UCN Perspektiv vil havde en unik mdlgruppe
og Vil blive markedsfert forskelligt.

Alle artikler bliver kvalitetssikret af den faste
redaktion og en fagkyndig gaesteredaktar.

UCN Perspektiv er hele tiden under udvikling og vil
forspge at eksperimentere med formidlingsformerne i
den digitale verden uden at gé& p& kompromis med
kvaliteten.

UCN Perspektiv er open access (gratis for alle),
og udkommer 2-3 gange om Aret.

Kontakt venligst redaktionen, hvis du har ideer til
indhold og form for kommende numre af UCN
Perspektiv.

Med venlig hilsen
Redaktionen
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ET INTERNATIONALT

KNOCKOUT

FORFATTER
Mette Ernlund, ph.d.,
international leder, UC SYD

Den videregdende uddannelsessek-
tor i Danmark hari mange ar
arbejdet strategisk og mdlrettet
med sin internationaliseringsind-
sats, scerligt i forhold til den udgd-
ende studenter- og medarbejder-
mobilitet. Ikke desto mindre ma vi
p& professionshgjskolerne erkende,
at det er en udfordring at f& de
studerende p& mange af velfcerds-
uddannelserne til at rejse ud, blandt
andet med det formdl at udvikle
sproglige og interkulturelle kompe-
tencer. Kigger viind i fremtiden, er
der ikke noget i de professionsba-
chelorstuderendes adfcerd, som
antyder, at udlandsophold vil blive
det nye sort, og med en forstcoerket
tilbageholdenhed oven p& den
aktuelle coronapandemi er der
behov for gget fokus p& andre
internationaliseringsindsatser end
den udgdende mobilitet. Internatio-
nalisation at Home (laH) bliver i den
forbindelse vigtigt, da feenomenet
netop er et forsgg pd at skabe en
international kultur i det lokale
lceringsmiljg, men det skal bade

indtcenkes i den enkelte uddannel-
se og i hele institutionens strategi-
ske internationaliseringsarbejde,
hvis det for alvor skal brcende
igennem til de studerende. Den
gcengse definition af laH lyder
sdledes: "Internationalization at
Home is the purposeful integration
of international and intercultural
dimensions into the formal and
informal curriculum for all students
within domestic learning environ-
ments” (Beelen & Jones, 2015). Det er
denne type internationalisering,
som indevecerende tidsskrift scetter
fokus p& gennem prcesentationer
og diskussioner af det arbejde, der
pd&gdr pd flere af UCN’s uddannel-
ser. Men inden Icesning af disse
artikler skal vi fgrst kigge lidt
ncermere pd& den internationale
sundhedskrise, som har ramt os alle
- ikke mindst det internationale
samarbejde pd de videregdende
uddannelsesinstitutioner.

| fordret 2020 oplevede vi sdledes,
hvor hurtigt en hel verden kan lukke
ned, ndr en ydre trussel bliver
tilstrcekkelig stor og uforudsigelig.
Den usynlige coronavirus invadere-
de verdens befolkning - fgrst i Kina,
kort tid efter over hele kloden. Vi blev
alle sugetindien

undtagelsestilstand, hvor virus med
lynets hast spredte sig som en
steppebrand, hen over greenser, hen
over kontinenter. Den globaliserede
verden blev pd mange mdader sin
egen vecerste fjende i kampen om at
f& denne usynlige trussel under
kontrol for at redde liv. Menneskeliv.
Og vi mcerkede panikken brede sig
hen over vores landegrcenser, som
én efter én lukkede ned i forspget p&
at redde de enkelte nationer fra den
globale trussel.

Internationalt samarbejde, som i
mange d&r har veeret en integreret
del af den globaliserede verden, og
som man pd intet tidspunkt havde
forestillet sig kunne blive s& udfor-
dret af en usynlig virus, blev pd et
splitsekund sat pd& standby: Uddan-
nelsesinstitutionerne verden over
hjemkaldte deres studerende, som
var draget ud i verden for at f& en
faglig og personlig oplevelse for
livet. Turismen gik i std, og flyene
stod pludseligt grounded, som aldrig
tidligere set i historien. Eksport blev
en mangelvare pd rekordtid.

Nationernes indsats for at f&
stgrre kendskab til denne nye virus
og sdledes f& smittespredningen
under kontrol har krcevet disciplin
og sammenhold - og gor det
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fortsat. Men ikke bare nationalt
sammenhold. Internationalt sam-
menhold. For midt i denne sund-
hedskrise er det blevet meget
tydeligt, at det internationale
samarbejde pd trods af aktuelle
restriktioner i forhold til udlandsrej-
ser ikke er noget, vi kan ignorere,
ikke mindst ndr vi skal finde lokale
Igsninger pd globale problemer. Vi
er dybt afhcengige af hinandens
markeder, sundhed og klima kender
ingen grceenser, og videnudvikling
krcever internationale data. Det er
tilstraekkeligt at kigge p& det
enorme arbejde, der p.t. foregdr pd
tveers af lande med udvikling af en
vaccine mod coronavirus for at
forst& denne globale afhcengighed.

Det internationale samarbejde
skal derfor styrkes, og det dbner op
for at tcenke i nye formater som
folge af svaerere vilkdr for udrejse.
Mere digitalisering kan vcere én vej
frem, men for at digitalt
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samarbejde kan lykkes pd tvcers af
lande, skal interkulturel forst&else
bcere dialogen. Uddannelse skal
bidrage til denne forstéelse og
dialog, blandt andet gennem en
kontinuerlig internationaliserings-
indsats i vores uddannelses- og
forskningsmiljger med fokus pd
‘at-home’-aktiviteter og strategier.

INTERNATIONALISERING GENNEM
UDDANNELSE

Men hvordan fastholder uddannel-
sesinstitutionerne deres fokus pd& det
internationale samarbejde midtien
tid med den truende coronavirus og
uden vished for, om og hvornér
verden atter normaliseres? Kan
tilliden til at drage ud i verden béde i
form af dannelses- og forretningsrej-
ser genetableres, eller skal Internatio-
nalisation at Home i fremtiden alene
veere det bcerende element i vores
bgrn og unges globale dannelse?
Mange sporgsmdal stér ubesvarede

hen, men vi skal gerne undgd, at
coronakrisen gger den mistillid til
verden, som vi har oplevet de seneste
A&r med et meget stcerkt politisk fokus
pd nationen, ikke bare i Danmark,
men i mange lande verden over.
"America first” kan man hgre mange
statsledere sige pd eget sprog og
med egne ord. Men intentionen er
den samme. Vi har i flere &r lukket os
om os selv og vaeret godt pd vej til at
blive blinde for, at vi ikke kan uden
hinanden. | hvert fald ikke i det stgrre
billede. Der er derfor behov for, at vi
alle Ipfter blikket — ud over de midler-
tidigt nedlukkede byer, regioner og
lande - for at tale med hinanden om,
hvordan det internationale samar-
bejde kan bidrage til bedre dialog og
stgrre tillid til hinanden pd tveers af
nationer og kulturer. Internationalisa-
tion at Home er her et vigtigt ud-
gangspunkt for denne dialog.

Interessen for, hvad det internati-
onale samarbejde er foren



stgrrelse, opstdr, nAr vi som menne-
sker introduceres til noget ukendt
med redder i andre lande og
kulturer end vores egne. Der kan
veere tale om kulinariske oplevelser,
musik, sprog, kunst, et mgde med en
udlcending. Dannelseseksperter har
de seneste Aar sldet et slag for, hvor
vigtigt bgrn og unges skolegang er
for deres faglige og personlige
dannelse, og her md vi ikke glemme
den globale dannelse, det vil sige
interessen for det, der ligger ud over
den nationale horisont (Ernlund,
2018). Ved at integrere internationa-
le uddannelseselementer i den
daglige undervisning gpges chan-
cerne sd@ledes for, at flere verdens-
borgere ser dagens lys. Ikke alle
bgrn og unge har lige meget
mobilitetskapital med hjemmefra
(Murphy-Lejeune, 2002), hvilket i
overfgrt betydning er et menneskes
evne til at flytte sig og agere i en
international sammenhaeng - ikke
bare ude i verden, men ogsd
hjemme, da vi lever i multikulturelle
og flerkulturelle samfund verden
over (Jensen, 2011). Til gengceld ved
vi, at uddannelse kan bidrage til
processen, og uddannelsesinstituti-
onerne har derfor en samfundspligt
til at skabe rammerne for, at alle
elever og studerende mgder forskel-
lige kulturer, sprog og traditioneri
lpbet af deres skolegang - fra
folkeskole til og med de videregd-
ende uddannelser. Interkulturel
forst&else er en forudscetning for
udvikling af et solidt internationalt
samarbejde, da mgdet med frem-
mede kulturer udfordrer vores
verdensbillede og skubber til vores
selvopfattelse. Denne forstdelse er
vi ikke fadt med - den skal opbyg-
ges gennem udfordrende samtaler
og oplevelser, hvor egne kulturelle
veerdier mgdes med det fremmede.
Det lyder enkelt at integrere
internationale uddannelseselemen-
teri den daglige undervisning. Det
er det ogsd — og sé alligevel ikke.
For hvad skal integreres og hvor-
dan? Internationalisation at Ho-
me-aktiviteter doekker over en
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samlet rcekke af internationale
aktiviteter, som bidrager til at skabe
et internationalt lceringsmilj@
hjemme pd& campus, b&dde gennem
det formelle curriculum og det mere
uformelle Iceringsmiljg. Den enkelte
underviser har et naturligt ansvar
for mdlrettet at implementere
sddanne aktiviteter, men ledelsen
skal stgtte op, hvis indsatsen skal
veere strategisk og langsigtet og
s@ledes n& ud til s& mange unge
som muligt i Ipbet af deres
uddannelsesforlgb.

TILLID TIL DET FREMMEDE
Uddannelse, herunder Internationa-
lisation at Home-aktiviteter, er
s@ledes et muligt svar pd, hvordan vi
far genskabt den tillid til det interna-
tionale samarbejde, som de seneste
Ar har veeret sat under politisk pres,
og som nu med coronakrisen
udfordres yderligere. Vi kan observe-
re, at mange lande — med god grund
- er ekstremt optaget af, hvordan de
hver iscer i fremtiden kan producere
deres egne mundbind, visir, vacciner,
medicin, respiratorer, h&ndsprit
m.m., hvilket indtil coronakrisens
udbrud stort set var erlagt til kinesi-
ske giganter. Men som ncevnt
indledningsvist er det ikke svaret p&
fremtidens sundhedskriser, klimakri-
ser og gkonomiske kriser, at vi
fremover er hver vores lykkes smed.
Det er naturligt nok en overvejelse
veerd, hvor meget vi skal blive ved
med at udlicitere til globaliseringens
mastodonter, men vi m& ogsd
erkende, at globaliseringen er
kommet for at blive — at vi i verden er
dybt afhcengige af hinanden, og at
denne virkelighed kraever kompeten-
cer som interkulturel forst&else og

evne til at samarbejde pd tveers.

Uddannelsesinstitutioner skal
uddanne og danne fremtidens
verdensborgere, og det er sdledes
veesentligt at inddrage bgrn og
unge i dregftelser om, hvordan man
kan styrke en tillidsfuld dialog p&
tveers af kulturer, lande og konti-
nenter. Vi skal have etableret en
dialog om, hvorfor vi reagerer og
handler s& forskelligt, som vi gor, fra
én kultur til en anden, og hvordan vi
s& kan lykkes med at samarbejde
med hinanden nu og i fremtiden. Vi
skal blive endnu bedre til at tcenke
universelt og opfatte os selv som en
del af verden (Kemp, 2013). Det har
verden brug for mere end
nogensinde.

N&r bgrn og unge mgdes med
joevnaldrende pd tveers af kulturer
og greenser, opstdr interessante
energier - mange af dem fordoms-
fri, fordi de endnu ikke har erfaret
globaliseringens skyggesider.
Denne nysgerrighed pd det ukendte
skal vi udnytte ved at skabe ram-
merne for, at internationale erfarin-
ger fortsat kan finde sted igennem
deres uddannelse. Uddannelses- og
forskningsinstitutioner verden over
er bevidste om vigtigheden i at
internationalisere de unge pd et
tidligt tidspunkt i deres liv, b&de
igennem internationalisering ude
og hjemme. En vigtig nggle til en
styrkelse af tilliden til internationalt
samarbejde i kglvandet pd& coro-
nakrisen findes sd@ledes i uddannel-
sessektorens evne til fortsat at
uddanne og danne bgrn og unge
med globalt udsyn, uafhcengigt af
udefrakommende begivenheder og
politik som sé&dan.
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INTRODUKTION
TIL ARTIKLERNE

ILLUSIONEN OM INKLUSION

Anna Lassen Zakaria og Louise
Michelsens artikel omhandlende
illusionen om inklusion tager sit
afscet i lcereruddannelsen p& UCN.
Her diskuteres det, hvorvidt og i
hvilken udstrcekning denne tiloyder
et inkluderende Iceringsmiljg for sine
internationale studerende. For at
undersgge dette tages der ud-
gangspunkt i en bourdieusk tilgang
til uddannelsessociologi samt Betty
Leasks perspektiver pd det formelle,

uformelle og skjulte curriculum. Med
dette teoretiske stdsted undersgges
det blandt andet, i hvilken grad
sociale og sproglige barrierer kan
bidrage til at give de internationale
studerende en folelse af eksklude-
ring fra fcellesskabet. Forfatterne
stiller derfor spgrgsmadlet: ”I hvor hgj
grad og hvordan opleves det at
veere international studerende pd
en uddannelse, som i udgangs-
punktet uddanner til en national
kontekst?”.

LESSONS TO LEARN LOCALLY
| denne artikel belyser Anna Ham-
mershgy flere forskellige, men dog
indbyrdes afhcengige, problematik-
ker. Blandt andet er der et gget fokus
pd, hvorledes underviserne pd to
internationale businessuddannelser
arbejder mere eller mindre aktivt
med at ggre deres respektive
uddannelser mere internationale af
gavn og ikke blot af navn.

Studiet antager et komparativt
fokus og undersgger, hvordan og i

1.0.81




hvilken grad laH spiller en rolle i
forhold til at udvikle b&de det
formelle samt det uformelle curricu-
lum. Det overordnede formal med
undersggelsen har vceret at kort-
lcegge ovenstdende faktorer samt
undersgge, hvorledes dette pdvirker
de lokale studerende pd& uddannel-
sen. Dermed behandler denne
undersggelse nogle af de proble-
matikker, vi ser belyst i artiklen
Illusion om inklusion, men adskiller
sig i kraft af kohorten. S&ledes stiller
den ogsd spgrgsmdlet om, hvordan
vi organisatorisk pd UCN kan
internationalisere vores uddannel-
ser, og hvorledes og i hvilken grad vi
kan anvende vcerktgjer og aktivite-
ter fra laH i forhold hertil.

INTERNATIONALIZATION CONCEPT
Den tredje artikel i rcekken er
forfattet af Priscila de Brito Silva,
Lise Eckardt Hansen og Dorte
Drachmann fra fysioterapiuvddan-
nelsen. Undersggelsen tager afscet
i, hvorledes netop denne uddannel-
se har arbejdet aktivt med laH og til
stadighed gor. Det beskrives
sdledes, hvordan det internationale
perspektiv gennemsyrer alle omrd-
der, lige fra forskning til kompeten-
ceudvikling af undervisere. Dette
gor uddannelsen i stand til kontinu-
erligt at tilbyde de studerende den

UCN PERSPEKTIV #08

FORORD 2

nyeste og mest relevante globale
viden. Dette gores med henblik pd,
via laH, at tilbyde et globalt per-
spektiv for alle studerende, ogsd
dem, der ikke n@dvendigvis kan
rejse ud i verden. Artiklen belyser
metoder og veerktgjer til internatio-
nalisering af en uddannelse og
giver et godt bud pd, hvad det kan
have af betydning for kvaliteten af
uddannelsen.

GLOBALT MINDSET

Den sidste artikel i dette temanum-
mer er skrevet af Ulla Nielsby, Line
Brix Christensen, Ditte Marie Jensen
og Mary Anne Kristiansen. Artiklen
beskriver et projekt, der oprindeligt
tager udgangspunkti UCN’s
internationale strategi 2020. Projek-
tet stroekker sig pd tveers af alle
medarbejdergrupper pd Campus
Skolevangen i Hjgrring og har haft
det overordnede formal at udvikle
et globalt mindset blandt alle
medarbejdere. Det globale mindset
skulle sdledes give sig til udtryk i en
styrket selvbevidsthed, en

nysgerrighed samt en vaerdscettel-
se af kulturel mangfoldighed.
Sammen med den foregdende
artikel byder denne artikel pd en
roekke konkrete bud pd, hvorledes
der kan skabes en overordnet
organisatorisk opbakning til udvik-
ling af medarbejderkompetencer
med udgangspunkt i laH.

Vi hdber, at artiklerne kan vcere
med til at inspirere jer og ikke
mindst ggre jer nysgerrige p4,
hvordan | selv kan arbejde med IaH.

Vi gnsker jer alle god Iceselyst.

Berit Elsebeth Simonsen
gcesteredaktor
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OM INKLUSION

Idenne artikel praesenteres en kvalitativsemistruktureret fokusgruppeundersggelse blandt udvekslingsstuderende,
som har valgt at studere pd lcereruddannelsen (LU), Professionshgjskolen UCN (UCN). Artiklens fokus er
primcert pd uddannelsens loeringsmiljp med udgangspunkt i de studerendes perspektiver pd, hvordan
og i hvor hgj grad miljget virker inkluderende. Der tages afscet i en teoretisk ramme inspireret af Bourdieus
uddannelsessociologi og Leasks perspektiver pd det formelle, uformelle og skjulte curriculum, herunder dets
muligheder og begrcensninger i forhold til adgang til lcering og inklusion fra et internationaliseringsperspektiv.
Den voesentligste konklusion er, at denne gruppe studerende ofte fgler sig overset pd LU, da der kun stilles
mangelfuld engelsksproget information til rddighed, og al anden information, der sendes til de studerende via
e-mail, er p& dansk. Desuden synes manglen pd et internationaliseret curriculum i undervisningen at udfordre
et inkluderende Iceringsmiljp for alle. Dette skyldes formodentlig, at der overordnet arbejdes med danske
undervisningsplaner og uddannes til en national kontekst. Det ser ud til, at udsatheden af de internationale
studerende gges, da deres viden og erfaring kun i meget begraenset omfang bringes i spil i nuvcerende strukturer,
lceringsmdl og studieordning. Konsekvensen heraf er, at denne gruppe har sveert ved at bidrage aktivt og
finde deres stdsted, bl.a. i gruppearbejdet. Artiklen rundes af med en diskussion samt forslag til, hvordan et
mere inkluderende Iceringsmiljo kunne realiseres ved en stgrre bevidsthed om behovet for at eksemplificere
og internationalisere i undervisningen samt igangscette forskningsinitiativer for derved at bidrage aktivt til

“Internationalisation at Home” (IlaH) pd LU.

FORFATTERE

Anne Lassen Zakaria, international
koordinator, ph.d., lcereruddannelsen,
UCN

Louise Michelsen, international
konsulent, UCN International, UCN

INTRODUKTION

De sociale og sproglige barrierer,
man ofte mgder som international
studerende p& de videregdende
uddannelser, er efterh&dnden et
velkendt faenomen (Canu, 2013).
Internationale studerende kender
som regel ikke de kulturelle normer
eller har ofte ikke adgang til den
information, der skal ggre dem i
stand til aktiv deltagelse, interakti-
on og integration p& uddannelsen.
Desuden er nationale og

institutionelle praksisser ofte med til
at hgjne risikoen for, at denne
gruppe misforstds, marginaliseres
og klarer sig darligere akademisk
end deres danske medstuderende
(Tange og Jensen: 2012, p. 182). De
udfordringer, tidligere studier peger
pd (f.eks. Canu, 2013; Tange og
Jensen, 2012) i forhold til internatio-
nale studerendes folelse af eksklusi-
on pd videregdende uddannelser,
er desveerre ogsd et genkendeligt
billede, der fremhceves i studier fra
UCN’s uddannelser med en storre
andel af internationale studerende.
Disse konkrete studier har pdvist, at
undervisere p& UCN’s engelskspro-
gede uddannelser ikke fgler sig
tilstroekkeligt klcedt pd til at under-
vise i det internationale

klassevcerelse (Simonsen, Ham-
mershgy & Miller, 2018). Desuden er
der overordnet klare indikationer i
forskningen, der pdviser, at undervi-
sere og medarbejdere ofte mangler
kompetencer inden for internatio-
nalisering af undervisningen, hvilket
yderligere kan forstcerkes af mang-
len pd sproglige kompetencer.
Undervisere giver i ovenncevnte
studie ogsd udtryk for at mangle
kompetencer i forhold til at udvikle
et internationaliseret curriculum,
som giver plads til flere komparati-
ve perspektiver i undervisningen.
Forfatterne af denne artikel er
ikke bekendt med, at der tidligere er
forsket i internationalisering p&
UCN’s Icereruddannelse. Mdlet med
denne artikel er sdledes at bidrage



UCN PERSPEKTIV #08

"De, som taler om lige muligheder, glemmer,
at sociale spil (..) ikke er retfcerdige spil”

(Bourdieu 1997/2000: 214 | Wilken, 2014)

med viden om internationalisering
af undervisningsmiljger med blan-
dede studentergrupper med henblik
pd at kunne fremstille nogle kvalifi-
cerede bud pd planlcegning af en
integreret og transformativ interna-
tionalisering pd LU og p& campus til
gavn for alle studerende og medar-
bejdere. UCN’s Icereruddannelse
har ikke internationale studerende,
som lceser en hel uddannelse, men
derimod udvekslingsstuderende,
som lceser et eller flere engelskspro-
gede semestre pd& uddannelsen .
Det er derfor interessant at belyse
deres perspektiver p& at vcere
studerende pd LU, og hvorvidt deres
perspektiver afviger eller samstem-
mer med dem, der er fremkommet i
de tidligere undersggelseri UCN. |
denne artikel tages der derfor
udgangspunkt i UCN’s Icereruddan-
nelse for at undersgge, i hvor hgj
grad og hvordan det opleves at
vaere international studerende pd
en uddannelse, som i udgangs-
punktet uddanner til en national
dansk kontekst.

METODISKE OVERVEJELSER

Denne artikel bygger pd et eksplo-
rativt casestudie med udgangs-
punkt i et fokusgruppeinterview
som primcerdata blandt ni interna-
tionale udvekslingsstuderende fra
LU. Studiet har taget form gennem

en iterativ og fortolkende bearbejd-
ning af den primcere data. Udover
den indsamlede primcerdata er der
inddraget observationer fra uddan-
nelsen fra to mgderi LU’s internatio-
naliseringsudvalg, som omhandlede
drgftelser omkring den internatio-
nale profil, undervisere og de
internationale studerende. Dette er
derefter sammenholdt med andre
empiriske studier, bl.a. en behovsaf-
daekning med fokus pd internatio-
nale studerendes oplevelse af
tilgeengelig information p& engelsk
(Michelsen, 2020), samt studier
udarbejdet af Simonsen, Hammers-
hey & Miller, 2018; Zakaria og Miller,
2016 og Canu, 2013. Desuden bear-
bejdes bdde den primcere og
sekundcere data i forhold til den
teoretiske ramme, hvorved analy-
sen er udarbejdet.

De studerende er udvalgt p&
baggrund af deres status som
international udvekslingsstuderende
pd& LU. Kriterier for deltagelse var, 1) at
man var international udvekslings-
studerende pd LU, og 2) at man
havde et andet modersmal end
dansk, norsk eller svensk, da denne
gruppe antageligt har bedre adgang
til information p& dansk og sluses
direkte ind p& danske moduler, hvori
problematikken er mindre udprceget.

Den primcere data er indsamlet
via diktafon d. 19. december 2019 i

slutningen af de studerendes
udvekslingsophold. Med inspiration
fra behovsanalysens (Michelsen
2020) interviewspgrgsmal blev en
rcekke semistrukturerede spgrgsmdail
introduceret, herunder omhandlen-
de 1) motivation for at studere pd
UCN, 2) adgang til information, 3)
perspektiver pd undervisningen og
4) evaluering af opholdet - akade-
misk og socialt. De studerendes svar
er anonymiseret med fiktive navne i
analysen. Dette er dels for ikke at
afslgre de studerendes identitet,
dels for at bibeholde en vis neutrali-
tet i forhold til de studerendes
oprindelsesland. Dette er vigtigt for
at undgad forudindtagede konklusi-
oner omkring nationalitet.

Dette studie eri udgangspunktet
eksplorativt, hvorfor det ikke kan
pdstds at vcere reproesentativt.
Formdlet med denne artikel er at
gore opmeerksom p& den mindre
gruppe af internationale studeren-
de, der er pd LU, og fremstille deres
perspektiver pd de vilkdr og pree-
misser, de studerer under.

TEORETISK FORSTAELSESRAMME
Ulighed og magt i
uddannelsessystemet
Uddannelsessystemet spiller ifglge
Bourdieu en helt central rolle i
konstruktionen af et samfund; i
udgvelsen af dét, han kalder

1

P& LU har man i modsaetning til UCN’s Business og Teknologiuddannelser ikke mulighed for at tilbyde internationale studerende

en hel uddannelse pd engelsk. For at studere pd den internationale profil skal man som udgangspunkt have bestdet en dansk
indfgdsretseksamen. Den internationale profil pd LU har derved hovedsageligt danske studerende pd holdet og tilbyder semesterophold
for internationale udvekslingsstuderende p& uddannelsens 1. og 3. semester, hvor undervisningen som udgangspunkt foregdr p& engelsk.



"symbolsk vold”, og reproduktionen
af social ulighed. Han anser uddan-
nelsessystemet som en magtfuld
institution, hvor magt altid er til
stede, men oftest usynlig. Bourdieu
definerer "symbolsk vold” som den
kontrolinstans, der er medvirkende
til, at de fleste individer godkender
en struktur eller et system, hvor ikke
alle medvirkende har fordelagtige
positioner i det sociale rum (Bour-
dieu 1983/1986). Symbolsk magt er
"magten til at konstruere virkelighe-
den” og "magten til at f& folk til at
se og forstd verden pd en bestemt
mdade” (Bourdieu 1983/1986, p. 166,
243). Bourdieu understreger, at
uddannelsesinstitutioner er natio-
nale institutioner, der er skabt i
bestemte nationalhistoriske kontek-
ster, og som bidrager til den sociale
kulturelle reproduktion af specifikke
samfund. Han udfordrer derved
antagelsen om, at uddannelse
skaber lige vilkar, hvilket han
empirisk pdpeger ikke er sandt.
Forklaringen herpd finder Bourdieu
i, at der ikke er lige adgang til de
kapitalformer, som er veerdsat i det
sociale rum, og at agenternes
adgang til og mulighed for at
tilegne sig veerdifulde kapitaler
derfor er forskellige og ikke retfcer-
dige i udgangspunktet. Derfor
reproducerer uddannelsessystemet
kontinuerligt kulturel og social
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ulighed under en produceret diskurs
og et tankemgnster, som fremfgres,
som om alle har lige muligheder.
Herved bliver den producerede
naturgivne forestilling om uddan-
nelse en idé om, at sortering sker p&
talent, evne og akademisk kunnen
(Wilken, 2014). | forhold til internatio-
nale studerende er det ofte proble-
matisk, da den viden, der praesen-
teres, ikke ngdvendigvis tager
udgangspunkt i eller udforsker
deres erfaringer fra tidligere uddan-
nelsessystemer. Tankekategorier i
nationalstater, pdstdr Bourdieu,
prceges og formes derved af de
tankekategorier, der opstér og
reproduceres i det nationale
uddannelsessystem, hvori meninger
dannes om, hvordan den sociale
virkelighed fungerer, og tages for
givet og derfor begrcenser inklusio-
nen af andre perspektiver (Wilken,
2014). | den sammenhaeng sker
oparbejdelse af bestemte virkelig-
hedsforstdelser ikke kun gennem
den formelle undervisning, men
ogsd gennem de krav og ambitio-
ner, som systemet har til de stude-
rende pd videreg@ende uddannel-
ser og deres adfcerd. Disse er
virksomme, ndr de internaliseres ind
i det, Bourdieu kalder "habitus”.
Habitus kan beskrives som en
fornemmelse og md&de at forstd
virkeligheden pd, som oftest

defineres og scetter de domineren-
de klasser i mere privilegerede
situationer i uddannelsessystemet.
Systemets (feltets) tankescet er
ifplge Bourdieu bygget op omkring
elitens kultur som den legitime,
naturgivne og rigtige kultur. Uddan-
nelsessystemet bliver derved en
habitusskabende institution, der
gennemsyrer og videregives, og
som vi alle vurderes ud fra, og den
er derfor ikke neutral (Bourdieu
1983/86). Prcemisserne for studeren-
de i uddannelsessystemet er derfor
forskellige. De, som har en habitus,
som passer til de forventninger,
systemet har, belpnnes derefter, og
det er dem, der formdr at tilegne og
omscette den vcerdsatte kulturelle
kapital og de andre magtfremmen-
de former for kapital i systemet.
Bourdieu mener, at den viden, der
praesenteres, passer bedre til nogle
sociale kategorier end til andre.
Denne mestring er ukendt, hvis man
er international studerende, da de
koder og kompetencer, som tceller
med i vurderingen af de studeren-
de, ikke mestres tydeligt i denne
gruppe. Derfor er forfatterne
nysgerrige p&, om dette er overfer-
bart til den situation, internationale
studerende stdr i, ndr de flytter sig
fra et uddannelsessystem til et
andet.
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PERSPEKTIVER PA CURRICULUM OG
INTERNATIONALISERING

| forlcengelse af Bourdieus uddannel-
sessociologi er det relevant, ndr vi
taler om internationalisering at
inkludere Leasks tre dimensioner af
curriculum: det formelle, det uformelle
og det skjulte curriculum (2015). Der er
imidlertid en del forvirring om, hvad
der egentlig menes med "curriculum’”.
Kemmis og Fitzclarence (1986) under-
streger, at "curriculum” udover alle de
planlagte aktiviteter sGsom undervis-
ningsplaner, gruppearbejde, under-
visning og eksamener indeholder
“more than the running track, the list
of topics to be studied (..) but it’s all
aspects of the learning and teaching
situation” (1986 p. 21). Curriculum har
derfor flere dimensioner og indehol-
der alt lige fra sociale aktiviteter til
stgttefunktioner i forhold til lceringen.
Givetvis kan der argumenteres for, at
fra en s@dan vinkel bliver curriculum i
praksis uadskilleligt fra undervisning,
pcedagogik og didaktik, hvilket er en
stor del af den formelle undervisning
pd LU. Derfor kan det antages, at
mdden, hvorp& man som underviser
udveelger indhold, beskriver lcerings-
mal, organiserer og bedgmmer
lceringsaktiviteter, er en del af curricu-
lum. I trdd med Bourdieus argumenta-
tion er valgene dog nceppe objektive.
De er tveertimod stcerkt praeget af de
traditioner og institutioner, som er
kulturbcerende. P& LU kunne det feks.
veere brugen af udelukkende danske
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tekster og litteratur, som pd den ene
side definerer uddannelsen og
reproducerer dennes tradition, men
pd& den anden side kan vcere en
hcemsko for interkulturel lcering og
inklusion af nogle typer studerende,
f.eks. studerende med andre uddan-
nelseskulturelle baggrunde. Argu-
mentet for at internationalisere
curriculum er derved, at det kan
bidrage til at skabe rum til inklusion af
den internationale studerende,
anerkende og bringe dennes skjulte
viden i spil. For at bygge bro mellem
lceringstraditioner bgr selvindsigt og
kritisk toenkning og nye perspektiver
netop styrkes via et internationalise-
ret curriculum, og det kroever udvik-
ling af interkulturelle kompetencer. |
denne artikel tager vi udgangspunkt i
en praksisteoretisk tilgang, som har
haft indflydelse p& valget af teori og
maden, hvorpd vi definerer interkultu-
rel kompetence. Interkulturel kompe-
tence handler i et sGdant perspektiv
bl.a. om at reflektere over sig selv og
andre og at kunne handle med
forst&else og respekt for b&de
forskelle og ligheder i sin undervisning
(Jensen, 2009 p. 13). Ifglge Leask kan
curriculum belyses gennem de tre
ferncevnte interaktive curriculumele-
menter (Leask, 2015 p. 8). For Bourdieu
er alle sociale spil magtspil, og det er
derfor interessant at se ncermere pd
det formelle, det uformelle og skjulte
curriculum og koble disse til Bourdieus
begreber om symbolsk vold, habitus

og kapitalformeri (Icerer)Juddannel-
sesfeltet og herved belyse og reflek-
tere over interkulturel kompetence pd
LU samt muligheder og begraensnin-
ger for udvikling.

DATA OG ANALYSE

Motivation for at studere p& UCN
lcereruddannelsen som
udvekslingsstuderende

For at underspge de studerendes
oplevelse af et inkluderende lce-
ringsmiljg er det vaesentligt fgrst at
belyse deres motivation for valg af
LU p& UCN. De to hyppigst ncevnte
grunde, studerende understreger
for deres valg af LU, er den kritiske
tilgang til Icering, som (nok) mest er
mgntet p&d Danmark som
uddannelsesland:

“Denmark has a good reputation
and system and that is why we
chose it, and UCN gave us oppor-
tunities to meet people” (Liva)

Ifglge llleris er den skandinaviske
uddannelsestradition scerligt fokuse-
ret pd kritisk taenkning og overvejen-
de baseret pd sociokulturelle lcering-
steorier (llleris, 2009 i Habib et al.,
2014). Relationen mellem undervisere
og studerende er kendt for at vcere
ikke-hierarkisk. Desuden har Grundt-
vigs tanker om, at b&de lcerere og
elever skulle have frihed og autono-
mi, proeget den danske uddannel-
sestradition siden midten af det 19.
d&rhundrede. Det forventes implicit, at
studerende selv tager ansvar for
egen Icering, og som felge heraf er
gruppearbejde og peer-to-peer-lce-
ringsmetoder hyppigt anvendti
undervisningen (Habib et al., 2014). For
internationale studerende kan det
veere udfordrende at forholde sig til
de nye sociale og kulturelle spillereg-
ler, som de mgder pd studiet, herun-
der at relatere og Icere i tilsyneladen-
de “magtfri” og ikke-hierarkiske zoner.
Ifplge Bourdieu kan bencegtelsen af
magt og det, Bourdieu kalder den
symbolske vold, ggre den implicitte
form endnu stcerkere, da den itale-
scettes som ikke til stede. Derved kan



de studerendes gnske om at indgd i
et kritisk lceringsfcellesskab give
vanskeligheder fra begyndelsen.

En anden motivationsfaktor for at
veelge LU er de udvekslingsstude-
rendes gnske om at blive integreret
i en klasse, hvor stgrstedelen af de
studerende er danske. @nsket om at
socialisere, forst& og lcere den
uddannelseskontekst at kende, som
de er kommet til, samt Icere deres
danske medstuderende at kende,
indikerer, at de studerende ser en
veerdi i at blive en del af en lokal
kultur. Denne forventning italescet-
tes ogsd i behovsanalysen (Michel-
sen, 2020) og i baseline survey fra
2016 (Zakaria & Miller), hvori mang-
lende interaktion og relation med
danske medstuderende opleves
som en af de stgrste udfordringer
ved at veere international studeren-
de p& UCN. | underspgelsen fra 2016
fremgik det, at de internationale
studerende hverken opbygger et
lokalt netvcerk eller udvikler bceren-
de relationer med danske medstu-
derende, som kan vcere ngglen til
indslusning i det danske samfund.

ADGANG TIL INFORMATION PA
ENGELSK

Den stgrste udfordring for de ni
adspurgte studerende er manglen-
de information pd& engelsk. | ud-
gangspunktet produceres al
information om introprogrammer,
morgensamlinger, fcellesarrange-
menter og undervisning p& dansk,
og i praksis er det op til den enkelte
medarbejder og medstuderende at
huske pd, at der er studerende, der
ikke har adgang til eller ikke forstar
informationen p& dansk:

“I think during the time here, with
emails etc. it-is all in Danish. It
would be nice to know when there
are meetings. Because sometimes
it is all in Danish, and you cannot
know (..). So, if they (UCN staff)
know we should come, it would be
nice with some info on that (..) we
always have to ask to see if we
have to come” (Liva)
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De interviewede studerende p&
LU fortceller, at de selv md vide og
finde frem til, hvilken information
der ervigtig for dem, og derved
begreenses deres adgang til lcering,
da det implicit forlanges, at disse
studerende selv "finder ud af det”.
De studerende fornemmer, at de
opfattes som en ekstra byrde
blandt deres danske medstuderen-
de, som bliver bedt om at overscette
for deres internationale
klassekammerater:

“And we were here making a
lesson plan (in class) and the
website was in Danish, and the
study group told me they cannot
help with the translation (..) at the
same time the teacher says “your
classmates will translate”. It’s like
“ohew” (Sophia)

De studerende peger ogsd her pd
barrierer ift. sproget (dansk/engelsk)
som en dobbelt udfordring, da de
ofte oplever, at deres engelskniveau
er betydeligt lavere end deres
danske medstuderendes. Dette
pdvirker deres arbejdsfoellesskab,
f.eks. i gruppearbejdet, som tillceg-
ges stor veegt pd LU. F.eks. ncevner
fire ud af ni, at de fik hjcelp fra en
dansk medstuderende, som var
opvokset i deres hjemland, og
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derfor kunne overscette direkte fra
dansk til deres sprog:

“Yeah, we have to rely on Hector
(Danish student) to translate to us
to (mother tongue)” (Liva)

Disse udfordringer er ikke ualmin-
delige for internationale studeren-
de. F.eks. beskriver Beaver and Tuck
(1998), at denne gruppe af studeren-
de oplever en forskel i undervis-
nings- og lceringsmetoder, som de
har sveert ved at f& linket til deres
uddannelsestradition i hjemlandet.
De internationale studerende
oplever sprogbarrierer og har
derved sveert ved at finde fodfceste i
de akademiske forventninger ifm.
studiemetoder, kritisk Icering, aktiv
deltagelse og tidsplanlcegning
(Purdie, 2000 p. 117). Desvcerre giver
disse udfordringer sig ofte udslag i
en konklusion fra uddannelsens side
om, at denne gruppe er mere
umoden, svag og kommer fra
uddannelser med mindre kvalitet
end det danske uddannelsessystem
(Simonsen, Hammershgy og Miller,
2018). Den symbolske vold, som
Bourdieu omtaler, kommer derved til
udtryk i forhold til en bestemt
pcoedagogik, som implicit skaber en
mere fordelagtig situation for de
studerende, som er bekendt med




den praksis og socialisering fra
tidligere sammenhcenge. Dette
betyder, at de internationale stude-
rende pd LU i udgangspunktet ikke
er lige s& godt stillet som deres
lokale medstuderende, da sidst-
ncevnte har mange Aars erfaring i at
efterleve de krav, der stilles, f.eks. i
forhold til aktiv deltagelse i gruppe-
arbejde. Canu understreger i sit
studie omkring internationale
studerende pd& Aalborg Universitet,
hvordan denne gruppe studerendes
“oprindelige lceringsmilj@ derved ses
som en forhindring for deres uddan-
nelsesforlgb i det nye land” (2013, p.
3). Leutwyler et al. (2017) ncevner
specifikt udfordringer for lcererud-
dannelser og internationalisering af
disse i et komparativt studie af tre
forskellige kontekster. Deres argu-
ment er, at internationalisering pd&
Icereruddannelser er fyldt med
dilemmaer: P& den ene side er man
eksponeret for og tvunget til en
internationalisering, som man p&
Icererinstitutionerne selv skal spge at
definere, og p& den anden side
opfattes man som en traditionel,
“gammel” institution, som har til
formal at reproducere national
uddannelse og skole. Lcereruddan-
nelsen er s@ledes, efter deres
udsagn, en lokalt orienteret instituti-
on under stcerk indflydelse af
historiske, politiske, sociale, kulturelle
og lokale uddannelsesbehov — med
en mission om at uddanne lcerere til
nationale kontekster. Det ger, at
lcereruddannelsen skiller sig ud fra
andre terticere uddannelser. Under
interviewene med de internationale
udviklingsstuderende bemcerkes
ogsd et andet dilemma: Vekselvirk-
ningen mellem det at vcere pd en
dansk uddannelse og egentlig scette
pris p& at komme i klasse med
danske studerende og derudover
samarbejde og forberede undervis-
ningsplaner til danske folkeskoler
gjorde lceringen og gruppearbejdet
vanskelig.

De internationale studerende
oplevede, at de blev pdlagt et
ansvar uden dog at kunne tyde,
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hvad der var veesentligt eller
uvcesentligt i meengden af informa-
tion. Den meningsfulde Icering er
dermed svcer for denne gruppe at
f& gje pd& (Canu, 2013) og resulterede
i nogle tilfcelde i, at al information
blev fravalgt:

“If it’s (the mail/information) in
Danish we just delete it, and if it'’s
important we don’t know” (Donna)

Udover det store ansvar for "selv at
finde ud af det” bliver ogsé de
danske medstuderende sat i situati-
oner, hvor de fé&r ansvar for at
overscette. Formentlig skyldes det
mangel pd tid og ressourcer fra
underviserens side til at planlcegge
undervisningsforlgb, som tager
hensyn til de forskellige grupper og
deres uddannelseskulturelle og
sproglige forskelligheder, og for-
mentlig er der ogsd brug for mere
sproglig stgtte. Ikke desto mindre er
konklusionen den samme: at inter-
nationale studerende opleves som
besvcerlige i hele det institutionelle
setup pd LU. Dette skyldes forment-
lig, at bdde det formelle, uformelle
og skjulte curriculum ikke er struktu-
reret p&d en mdde, hvor flere og
andre perspektiver anerkendes.

GRUPPEARBEJDE OG UNDERVISNING
Stgrstedelen af de studerende var
enige om, at gruppearbejdet havde
veeret meget udfordrende, og at det
blev taget for givet, at alle studeren-
de havde kendskab og erfaring med
det. Det kan vcere overvceldende for
den internationale studerende, som
madske stifter bekendtskab med
denne type lceringsaktivitet for
fgrste gang, men det er ogsd
forfatternes observationer fra LU, at
det forekommer overveeldende for
alle nye studerende p& uddannelsen
at blive kastet ud i gruppearbejde.
Denne observation understgttes af
Canu, som bemaerker samme
tendens i sit studie fra Aalborg
Universitet og ncevner, at undervise-
ren mdAske har en forventning om, at
de studerende i gruppearbejdet selv

kan vurdere, hvordan en opgave
skal udfgres, og om den er udfgrt
tilfredsstillende (2013). Det kan derfor
give mening at scette fokus pd
gruppearbejdet pd LU og anerkende
fra institutionens side, at alle stude-
rende kan have brug for klarere
rammer, eksemplificering og mere
facilitering af processen. De lokale
studerendes viden og erfaring med
gruppearbejde stillerdem i en
position, hvori de oplever bedre
overensstemmelse mellem habitus
og uddannelsessystemets strukturer.
Paradoksalt nok ser det desuden ud
til, at der ligger en skjult forventning
om, at de lokale studerende pdatager
sig ansvar for at scette de internatio-
nale studerende ind i gruppearbej-
det. Spgrgsmalet er dog, i hvor hgj
grad dette er rimeligt, og om de
lokale studerende fgler, de har
ressourcer og kompetencer til at
scette udefrakommende ind i
spillereglerne og pdtage sig det
ekstra arbejde i at overscette fra
dansk til engelsk. Dette kunne dog
med fordel italescettes, s det bliver
en del af det anerkendte, specifice-
rede formelle curriculum at gve
sprog og interkulturelle kompetencer
blandt de studerende:

“Yeah, sometimes they (local
students) get frustrated in expres-
sing themselves in English, and
they switch to Danish, and then
they forget that | am there, and
“hey | can’t contribute with
anything then’, and then they
complain that | don’t do anything,
but I can’t!” (Yuki)

Manglen p& hensyntagen til
denne gruppe studerende i under-
visningen og gruppearbejdet ggr
det hverken nemmere for de inter-
nationale eller de lokale studeren-
de, som netop harvalgt at studere
pd LU’s internationale profil, hvor
sprog, internationalisering og kultur
er nggleord. De studerende, som har
valgt linjen, har en forventning om
at mgde en international uddannel-
se med et internationalt
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uddannelsesmiljp og setup med
stor diversitet. Her tyder det dog p4,
at forventning ikke mgder virkelig-
heden, da hverken det uformelle
eller det formelle curriculum i
udgangspunktet er internationali-
seret. Dette tegner et dilemmafyldt
setup uden fordrende vilkdr for at
have undervisning og gruppearbej-
de, der tager udgangspunkt i flere
perspektiver og kontekster:

“The thing is that it is an internati-
onal class and the subject is in
English, so | do not understand
that the presentation is in Danish
(.). Yeah, it has been like that the
last month (speaking and getting
assignments in Danish) ..maybe
they are tired or something — ha
ha ha” (Susi)

Ogsd andre studier (f.eks. Simon-
sen et al.,, 2018) pdpeger, at der pd
videregdende uddannelser synes at
mangle kompetenceri at udvikle

internationaliserede lceringsmal og
dermed integrere flere perspektiver
i curriculum, der i udgangspunktet
er designet til en national kontekst.
Derved kan der argumenteres for, at
potentialet blandt undervisere ikke
aktiveres, da uddannelsen overord-
net ikke anerkender den kulturelle
kapitalform ved at internationalise-
re curriculum og herved undervis-
ningen. Derimod er der tegn p4, at
anerkendelsen forstcerkes ved at
implementere de nationale traditio-
ner og kapitalformer for lcererud-
dannelsen, som dermed er selvfor-
stcerkende. Det bliver derved en
udfordring for mange at linke det
faglige med det multikulturelle og
det nationale med det globale. Med
alt taget i betragtning er internatio-
nalisering dog en mulighed for at
fremme alle studerendes Icering ved
at bruge den ekstra viden, der er
scerligt til rddighed pd& et interkultu-
relt hold, samt ved at supplere
undervisningen med lokale cases

og eksempler fra andre kontekster.
Vores undersggelse tyder dog pd, at
der pd LU er et skjult curriculum,
som tilgodeser de lokale studeren-
de. Desuden er underviserne ikke
altid pd forhdnd bekendt med den
studentergruppe, de mgder pd et
hold, og derved tages det for givet,
at alle studerende ved, hvad der
forventes af dem i et dansk uddan-
nelsessystem. Det tyder derfor pd,
at LU pd& UCN ikke pd& nuvcerende
tidspunkt inkluderer de internatio-
nale studerende som en ressource
til b&de at hgjne Iceringen for alle
og bidrage med diversitet og andre
perspektiver pd lcering.

KONKLUSION OG DISKUSSION

| denne artikel har vi gennem en
eksplorativ kvalitativ dataindsam-
ling blandt internationale udveks-
lingsstuderende undersggt, i hvor
hgj grad LU p& UCN kan siges at
veere et inkluderende Iceringsmiljg,
ndr det gaelder denne gruppe. De



vaesentlige konklusioner er, at de
internationale udvekslingsstuderen-
de overvejende selv skal finde sig til
rette i det nye uddannelsessystem.
En stor udfordring for de studerende
er adgang til information p& engelsk.
Det gcelder bade i forhold til infor-
mationen til de studerende og i
forhold til gruppearbejdet og i
undervisningen, som bygger pd et
dansk curriculum, hvor lceringsstile,
Iceringsmdl og uddannelsens
strukturer scetter de internationale
studerende i en udsat position.
Manglen pd internationalisering,
dens facetter og muligheder pd LU
giver derved ikke de internationale
studerende en naturlig plads, hvor
de bidrager positivt som en (videns)
ressource. Desuden bliver de danske
medstuderende sati en situation,
hvor de skal overscette, hvilket
grundet uklare forventninger ikke
styrker en positiv intenderet integra-
tion mellem de forskellige studeren-
de. Adgangen til Icering er derfor ikke
til de internationale studerendes
fordel, og der mangler fra institutio-
nens side en bevidst stillingtagen til,
hvordan man kan inkludere disse
studerende i hgjere grad og derved
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skabe en gget Icering. P& LU er der pd&
nuvcerende tidspunkt ikke fokus p4,
hvordan og i hvilket omfang de
studerende og uddannelsen kan
tilpasse sig hinanden. Ifglge Nygaard
(20m) ville en bevidst stillingtagen til
dette kunne forbedre de involvere-
des indsats (i Canu, 2013). Der er
derfor brug for et stgrre fokus p&
underviserens rolle i forhold til at
opbygge interkulturelle kompetencer
i klasselokalet samt redskaber til
undervisere omkring internationali-
sering af det formelle curriculum,
som kan bidrage til laH. F.eks. kunne
der tages udgangspunkt i Sander-
sons (201) refleksioner omkring
undervisning og internationalisering
pd& videregdende uddannelser. Han
foresl@r blandt andet, at undervisere
tildeles en mentor, som kan hjcelpe
med at internationalisere curriculum
i en slags co-teaching. Desuden
foresldr han, at undervisere kritisk
udforsker, hvordan man bliver en
bedre underviser, og herunder
overvejer, hvilken rolle diversitet
spiller i processen. | samme dur réder
Sanderson ogsd undervisere til at
publicere inden for Icering og under-
visning i de specifikke fagdiscipliner,

de underviser i, herunder inddrage
internationaliseringstemaer i deres
fag og forskning (2011 p. 668). Hvordan
undervisere p& UCN konkret kan
udvikle interkulturelle kompetencer,
sikre mere diversitet i undervisningen
samt gge facilitering af gruppearbej-
det, bgr uddannelsesledelsen tage
stilling til med gje for alle studerende.
Derfor er det forfatternes konklusion,
at hvis vi i UCN skal internationalisere
vores lceringsmiljg og curriculum, s&
ma vi konfrontere os selv og vores
vante praksis med en kritisk selvre-
fleksion, som ogsa stiller spgrgsmal til
de paradigmer, der ageres ud fra.
Forhdbentlig kan det vaere med til at
bane vejen for et storre fokus p& en
transformativ og intenderet Interna-
tionalisation at Home-strategi og
handleplan, som vedrgrer og gavner
alle studerende og medarbejdere pd
LU. P& den baggrund anbefales det,
at UCN initierer en bredere forsk-
ningsindsats, der inddrager flere
perspektiver fra medarbejdere,
ledelse og studerende i forhold til laH
pd LU og andre uddannelser p& UCN,
som kunne belyse tematikken
yderligere.
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LESSONS TO
LEARN LOCALLY

A comparative case study of two international
business programmes at UCN

This paper aims to provide insight into and compare the existing Internationalisation at Home (laH) prac-
tices in two international business programmes offered by University College of Northern Denmark (UCN),
to this end analysing both their formal and their informal curricula (Leask, 2009; 2016). This comparative
case study relies on qualitative data collection methods. Its findings show that the faculty is committed
to internationalisation, but lacks a holistic laH vision and consistent laH practices. The paper offers prac-
tical suggestions for enhancing the programmes’ laH activities within the existing curricular structures.
The suggestions could be applied to otherinternational programmes at UCN or to other university colleges

(professionshgjskoler) in Denmark.
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INTRODUCTION

This study addresses two top-up
professional bachelor programmes
at University College of Northern
Denmark (UCN), which admit
students with a two-year academic
degree. Both programmes include

the word “international” in their title:

International Sales and Marketing
(ISM) and International Hospitality
Management (IHM).

The internationalisation of higher
education can be addressed in
terms of institution policies, strate-
gies, and curricula. The following
definition of internationalisation by

Killick (2014, p. 33) sets the framework:

A complex set of processes which
are identified by and incorporated
into the activities of an individual
institution through which all its
students experience their subject
as globally situated, their peers as
equals, and perspectives as
always challengeable, and
graduates as global selves, with
the confidence and the capabili-
ties to make their way among
diverse others on the basis of a
critical awareness of the impacts
of their actions.”

A newer aspect of internationali-

sation, Internationalisation at Home
(laH), is defined as:

“the purposeful integration of
international and intercultural
dimensions into the formal and

informal curriculum for all students
within domestic learning environ-
ments’”. (Beelen & Jones 2015, p. 69)
laH is not an aim in itself; itis a
range of tools and activities aimed
at developing international and
intercultural competences in all
students without involving out-
ward mobility (Leask, 2016; Beelen &
Jones, 2015). Multiple arguments
have been proposed in favour of
laH, because in addition to the
environmental concerns about
flying, mobility is costly and
time-consuming. Moreover, the
current COVID-19 pandemic
imposes severe travel restrictions.
In a recent interview, Jos Beelen
suggests that these factors render
laH increasingly relevant (Jones &
Beelen, 2020).
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laH studies have been done in
different European universities and
higher education systems. Harrison &
Peacock (2010) and Harrison (2015)
explore laH in two UK universities,
Van Gaalen & Gielesen (2016) offer an
overview of laH in the Dutch higher
education system, while Nilsson
(2003) focuses on the Swedish
perspective on laH. There are
lessons to be learnt from all these
cases, but it is critical to investigate
the unique curricular structures of a
specific educational institution. Just
as with internationalisation of the
curriculum, laH is specific to the
environment of the given discipline
and study programme (Leask 2012 in
Beelen & Jones 2015, p. 64). Learning
must be gleaned from local contexts
(Wacher, 2003), which in this case are
professional bachelor programmes
at UCN, a Danish university college.

The purpose of this study is to
explore and compare the interna-
tionalisation practices of both UCN
programmes, with a focus on IaH.
Although these programmes admit
home and international students,
home students are the focus of this
study (i.e., students who have
completed their secondary educa-
tion in Denmark). Internationalisa-
tion practices at UCN regarding
international students are discussed
elsewhere (Simonsen, Hammershoy,
& Miller, 2018). The object here is to
investigate the nature and extent of
the programmes’ laH practices as
well as their perceived outcomes for
home students. Another aim is to
create more awareness about how
laH practices can be improved at
UCN and other university colleges in
Denmark.

THEORETICAL BACKGROUND
Faculty and students can move
around Western Europe at a rela-
tively low cost (Beelen & Jones, 2015),
and exchange and mobility pro-
grammes such as Erasmus+ abound.
However, student mobility is still not
an inclusive practice, as there are
multiple personal, institutional, and
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societal barriers to student mobility,

explored in depth by Ernlund (2014).

Harrison (2015) proposes that laH

makes internationalisation more

accessible to all students, providing
home students with globally relevant
knowledge and skills without their
having to travel abroad. Harrison &

Peacock (2010) list the following

components of laH:

- Introducing students to intercul-
tural learning through co-studies
with international students and
through incorporating alternative
perspectives and examples from
other countries and cultures in
teaching,

- Enhancing the curriculum with
internationally or globally themed
modules,

- Exploiting the internal dynamics
of the “international classroom”
and the diversity of learners,
Using IT to extend educational
opportunities beyond national
borders, and

- Encouraging a sense of global
citizenship, agency and responsi-
bility among students and staff.

Beelen & Jones (2015) also include
such laH elements as comparative
international literature and talks by
guest lecturers from companies,
universities and communities from
other national and cultural
backgrounds.

As a concept, laH falls under
internationalisation of curriculum
(Beelen & Jones, 2015), which Leask
(2009, p. 209) defines as:

“the incorporation of an interna-
tional and intercultural dimension
into the content of the curriculum
as well as the teaching and
learning processes and support
services of a program of study’”.

Such a curriculum “will purposefully
develop their international and
intercultural perspectives as global
professionals and citizens” (ibid.).
Here, the two key dimensions are the
international and intercultural.

Whereas the international dimension
concerns activities between two or
more nations, the intercultural
dimension focuses on encounters
where one party perceives the other
as culturally different (Plum, 2008).
Both perceived and objective cultural
differences can exist within a single
nation, e.g., Denmark. In an excellent
publication by the Council of Europe,
Barrett et al. (2013) argue that for
culturally diverse societies to function
successfully, they urgently need to
acquire intercultural competences.
They define intercultural competence
as a combination of attitudes,
knowledge and applied skills that
enables individuals to “understand
and communicate with each other
across all kinds of cultural divisions”
(Barrett et al. 2013, p.2).

Leask further distinguishes be-
tween formal and informal curricula
and argues that internationalisation
should be achieved through a
combination of the two. A formal
curriculum is defined as: “The sylla-
bus as well as the orderly, planned
schedule of experiences and activi-
ties that students must undertake as
part of their degree program”,
whereas an informal curriculum is:

“various support services and
additional activities and options
organized by the university that are
not assessed and do not form part
of the formal curriculum, although
they may support learning within it.”
(Leask 2015, p. 8, as cited in Beelen &
Jones 2015, p.6l).

While the formal curriculum is the
official foundation of the programme,
the informal is constructed through
faculty understandings and practic-
es. This study explores the above laH
concepts in the context of two UCN
programmes, as explained in more
detail in the following section.

METHODOLOGY

The research design employed in this
study is a comparative case study.
Data collection methods include



content analysis of secondary data
sources such as the internationalisa-
tion sub-strategy (an umbrella UCN
guideline) and the formal curricula of
both programmes (see the List of
secondary sources). According to
Leask (2009; 2016) and Beelen & Jones
(2015), the curricular and institutional
strategies play a defining role in laH
practices. The documents were
screened to assess the use of the
words international, internationalisa-
tion, global citizen(ship), global
mindset, intercultural/cross-cultural
skills, diverse and diversity. This part
of the data analysis focused on the
formal curricula.

The primary data collection
methods included qualitative
semi-structured interviews with four
out of ten faculty lecturers. The
questions for lecturers aimed to
explore certain aspects of formal
and informal curricula as well as the
aspects of laH elaborated by
Beelen & Jones (2015) and Harrison &
Peacock (2010), such as the use of
international literature and guest
lecturers, the development of
intercultural competence in stu-
dents, and the extent and nature of
study and social activities designed
to facilitate collaboration between
home and international students.

Owing to the COVID-19 lockdown
in May 2020, the interviews were
conducted and recorded via
Microsoft Teams, and the record-
ings were transcribed and coded.
As a faculty member associated
with both programmes, the author
has first-hand knowledge of the
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contexts, but this also means the
interviewing process and analysis
may show a possible bias.

The second strand of data collec-
tion involved structured written
interviews with recent graduates, ten
from the ISM programme and nine
from IHM (n=19). The respondents
graduated in January 2020. All home
students (ISM, N=51; IHM, N=24) were
contacted twice by email before and
after graduation with an invitation to
participate in the study. No compen-
sation was offered, so participation
was voluntary. Recent graduates
were chosen over current students
as they could reflect on their com-
pleted education. The graduates
were given the same laH-based
questions as the lecturers but were
also asked to comment on whether
their education had prepared them
to enter the global market.

Written interviews limit the depth
and degree of elaboration of the
responses, but the open questions
allowed respondents to provide
more detailed answers. The results
are presented below.

DATA PRESENTATION AND ANALYSIS
Content analysis: UCN Internationa-
lisation Strategy, formal ISM and
IHM curricula

The UCN Sub-strategy for Interna-
tionalisation 2017-2020 has the
following mission:

By 2020, UCN has a distinct global
mindset in all education and
knowledge areas and among
students as well as staff; UCN has

a profile as one of Denmark’s
leading international university
colleges, with an international
study environment, value-adding
international partnerships, and
study programmes which are
relevant to the region of Northern
Denmark as well as globally
(Sub-strategy, 2017-2020, p. 9).

Internationalisation is described as
a precondition for UCN graduates’
success in “an international labour
market, whether in Northern Denmark,
in the rest of Denmark or outside our
borders”. If Northern Denmark is seen
as part of the global market, it seems
critical that students acquire intercul-
tural competence, but this idea is not
expounded further.

The concepts global mindset,
student diversity, internationalisa-
tion of curricula and Internationali-
sation at Home (laH) are referred to,
but not elaborated. The document
suggests that each study pro-
gramme should find its own inter-
nationalisation model; individual
programmes can therefore be
expected to interpret internationali-
sation differently, guided by their
respective curricula.

The ISM and IHM curricula (the
national umbrella curricula and
their institution-specific extensions)
were screened for occurrences of
the terms internationalisation,
international, intercultural/
cross-cultural competences, global
mindset, diverse, diversity and IaH.
The results are summarised in
Table 1.

Table 1. Mentions of laH-related concepts in IHM and ISM formal curricula, 2018-2020

No. of mentions in
IHM institutional

No. of mentions
in IHM national

No. of mentions in
ISM institutional

No. of mentions

in ISM national

curriculum curriculum curriculum curriculum
International, internationalisation 24 1 0 0
Culture/intercultural competences 0 2 0 1
Global mindset 0 0 0] 0
Diverse, diversity 0 0 0 0
laH 0 0 0 0
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There is an obvious contrast in the
national curricula of the two pro-
grammes. While the ISM document
consistently refers to international
markets, sales, company develop-
ment perspectives, legislation,
supply chains, etc. (24 mentions), the
IHM document contains no men-
tions of the word international. As
Table 1 shows, other word mentions
are virtually non-existent in the
screened documents. As such, the
foundation for internationalisation
in the curricula is limited (Harrison &
Peacock, 2010; Beelen & Jones, 2015):
the development of intercultural
competence and a global mindset
in the students is currently absent
from the formal curricula.

INTERVIEWS WITH LECTURERS

The interviews with lecturers were
aimed to provide insight into how
they perceived internationalisation
and how the informal curricula were
constructed. The four interviewed
lecturers (two from each program-
me) are clearly dedicated to the
internationalisation of their respec-
tive programmes. All have substan-
tial international experience, a
working proficiency in English and a
natural international perspective in
their didactic practices. Key fin-
dings are presented below.

The formal and informal curricula:
internationalisation in practice

Both programmes widely employ
international academic literature
and case study materials. Danish
companies are also used as cases,
and guest lecturers are invited from
local companies. However, the
focus is often on international
business activities, such as entering
new markets, international marke-
ting activities and customer service.
The academic literature and theory
used follow US and Western Europe-
an traditions and schools of
thought. The industry cases refer to
businesses in Asia, Africa and
sometimes Central and Eastern
Europe.
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The ISM programme offers an
elective module, Emerging Markets,
where basic cultural concepts are
introduced; about a third of students
choose this module. Both pro-
grammes offer international study
trips as an elective, although only
15-20% of the students participate.
The study trips are highly education-
al, but the students who stayed at
home get no opportunity to share in
this knowledge, and accordingly
only a minority learn from the
cultural experiences. The IHM
programme also offers a study tour
in Denmark for students who cannot
travel abroad.

The students of both programmes
are actively encouraged to take an
international internship, but only few
home students do so. At the begin-
ning of the ISM programme, a
particular study activity requires
home students to work with their
international colleagues on an
assignment. After this, the students
are free to select their study groups,
and the majority choose to work in
monocultural groups.

Students taking the IHM pro-
gramme are mixed in the second
semester. They are encouraged, but
not compelled, to work togetherin
culturally diverse groups, which
results in little collaboration be-
tween the two student cohorts.
Home students are particularly
reluctant to work with international
students, a circumstance that
supports the UK findings of Harrison
& Peacock (2010). IHM lecturers
confess to a dilemma with regard to
creating culturally diverse study
groups:

“I should do it more in my classes.
| know it'll be good for them, and |
know they’ll look back atitas a
positive experience, but there is
always, always resistance in the
beginning.” (Lecturer 1, IHM)

“As a teacher | feel an obligation
to do it, because they will get so
much out of it.. But at the same

time, they should show interest in
other cultures. Why should | be
forcing them?” (Lecturer 2, IHM)

Development of intercultural
competence
The programmes use different
approaches to developing intercul-
tural competence. While the IHM
programme teaches intercultural
competence through a combinati-
on of theory and practice across
different courses, the ISM program-
me has no explicit focus on intercul-
tural skills. It is assumed that such
skills are developed through intera-
ction (however limited) with interna-
tional students or during internships
abroad. ISM students are therefore
expected to learn by doing, with no
theoretical understanding of
culture-related concepts. As ISM
Lecturer 3 says, “the development of
intercultural skills for us is a by-pro-
duct of different study activities.”
The IHM programme creates
abundant opportunities for students
to socialise and collaborate through
“mixed” activities such as introduc-
tion week, company visits, guest
lectures and field and study trips.
However, few students avail them-
selves of these opportunities to
establish friendships or professional
networks across the “home” vs.
“international” divide. International
students are more active in develop-
ing international peer networks,
whereas home students are reluc-
tant to leave their comfort zones,
e.g., they do not speak English unless
required to do so and do not seek
the company of international peers
for social purposes. ISM respondents
report similar patterns:

“We have 38 international stu-
dents enrolled this year.. | doubt
the Danish students know their
names” (Lecturer 4, ISM).

Employability skills and the global
labour market

The respondents are unanimous that
their professional field is international



UCN PERSPEKTIV #08

21

IHM students on a ‘mixed’ company visit at Ncesbydale hotel in North Jutland.

“by definition”. They see the internati-
onal perspective as an inherent way
of perceiving and learning about the
world. However, the respondents’
worldview does not match the
programme context. After gradua-
ting, most home students seek
employment locally, in North Jutland.
The local labour market is not seen
as part of the global market; the
region has some large international
companies, but foreign language
proficiency or intercultural skills are
not critical for employment. The
regional labour market has yet to
create a sense of urgency to interna-
tionalise the curriculum further, and
the lecturers acknowledge that:

“I see a challenge in incorporating
the international dimension in our
curriculum, as we also have
obligations to the local, regional
tourism and hospitality industry,
which mainly caters to domestic
guests” (Lecturer 2, IHM).

As the success and future devel-
opment of both programmes
depend on their graduates’

employability rates, students are
encouraged to cultivate local and
regional networks, and the skills
required for the global labour
market become less relevant to
lecturers.

laH: the status quo

It appears that laH is still not part of
the lecturers’ household language:
not all respondents are familiar with
the concept. Lecturer 1 (IHM) confes-
ses: “| feel like | should know what it is,
but | don't..l feel a bit ashamed,
actually”. Lecturer 3 (ISM) calls laH it
“a very interesting perspective”:

“It's really cool that the students
can gain cultural understanding
and be better prepared for the
global labour market, while they
study at home - and there is huge
untapped potential for us here”.
(Lecturer 3, ISM)

This is a point on which all re-
spondents agree: both programmes
attract a range of culturally diverse
students whose experiences can be
harnessed for the benefit of all

students, home students in particu-
lar. UCN practises the didactic
model of reflective practice-based
learning (RPL), and the students’
diverse reflections could create new
dynamics in the classroom (Harrison
& Peacock, 2010). The lecturers
volunteer suggestions on capitalis-
ing on student diversity:

“For example, this year we have
many students from Slovakia

— we could ask them to make a
presentation about their country,
culture, market conditions. That
would be useful knowledge
sharing’. (Lecturer 4, ISM)

“Some of our students may have
rich experiences from the restau-
rant industry in, say, rural Roma-
nia. When | teach hospitality, it
seems obvious for me to include
<these experiences> in my teach-
ing” (Lecturer 2, IHM)

However, so far, the discourse
about the student composition is
still locked in the “Danish” vs.
“international” dichotomy. This
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simplistic representation interferes
with an exploration of student
diversity. The respondents are
aware that Chinese, Spanish, and
Lithuanian students come from
different cultural contexts and
should not be treated as a “homog-
enous grey mass”, in the words of
Lecturer 2, IHM. Similarly, the cultural
diversity of home students is not
leveraged. The respondents tend to
focus on the international dimen-
sion, neglecting the cultural and
regional variety within Denmark.

The diverse student composition
and the highly motivated and
internationally minded faculty
create fertile ground for developing
a consistent laH strategy. “We are
doing a lot already, but we can
- and we should - do more”, con-
cludes Lecturer 1, IHM.

The graduates’ perspectives are
presented in the section below.

INTERVIEWS WITH GRADUATES
There are some similarities in the
responses of the two graduate
cohorts. Both report that the
respective programmes have given
them better international (and
sometimes intercultural) understan-
ding and skills; however, there are
differences in how they interpret the
knowledge and skills. In the quotati-
ons below, pseudonyms are used.

International and intercultural
competence

Both IHM and ISM graduates
appreciate the purposeful and
consistent use of international
literature and case study materials,
as such use offers a broader
understanding of the industry and
different perspectives on the
theoretical material. Some admit
that reading academic texts in
English was difficult, particularly at
the beginning of the programme
and especially as they had been
used to literature in their native
Danish in their previous studies.
However, they consider reading
English an enriching learning
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experience. They report that the
international dimension is not
limited to a module designated as
being international, butis an
integral part of such courses as
management, strategy, and
economics:

“Even though the first semester
was in Danish, the economics
class was very international: all
the concepts, definitions, and the
computer simulation programme
we used were international..
Besides, we could participate in
an international competition on
hotel revenue management.”
(Sarah, 28, IHM)

Similarly, they name multiple
study activities that increased their
intercultural understanding and
skills: classroom teaching, cases
and discussions, international guest
lectures and study trips. Some I[HM
graduates reflect on their learning
experience on an advanced level,
showing a nuanced understanding
of cultural theory:

“The most important intercultural
skills | took with me <from the IHM
programme> was the under-
standing of cultural sensitivity
and being able to decode my own
understanding of a topic, so that
it would be more understandable
to somebody culturally different
from me.” (Theo, 27, IHM graduate)

Others still relate to the interna-
tional students as “Eastern Europe-
ans’, a generalisation or even a
misconception showing a lack of
intercultural competence.

The ISM graduates were not
taught cultural theory; their learning
is a result of international group
work and the international study
trip, which catalysed socialisation
with international peers:

‘I have gained a much better
first-hand knowledge of other
cultures, such as Iran, Slovakia,

Bulgaria, Romania and France, as
| started to hang out with interna-
tional students after we were
together on the study trip” (Laura,
24, ISM).

Two ISM respondents comment
on the lack of theoretical intercul-
tural knowledge they received in
the programme and suggest that
they could have benefited from
more intercultural, mixed group
work. Intercultural competence is
therefore seen as an area of
untapped potential in the ISM
programme.

Intercultural cooperation and
socialisation

As the IHM students were not
required to work together in cul-
turally diverse groups, they report
that their intercultural group work
was limited to class discussions and
short assignments. Only two re-
spondents consistently worked in
culturally diverse groups, having
actively chosen to follow the
international line of studies. The
majority tended to work in monocul-
tural groups, confirming the findings
of Harrison & Peacock (2010). Some
admit that they fall back on familiar
relations and networks; they would
have preferred to be required to
work in “mixed” groups, as the
resulting learning experience is
stimulating:

“The few times we were actually
mixed, | experienced more inter-
esting discussions with different
cultural perspectives, which
opened my eyes towards other
solutions | would not have other-
wise chosen” (Johanne, 29, IHM
graduate)

For ISM graduates compelled to
work in culturally diverse groups in
one activity, intercultural collabora-
tion sometimes brought challenges.
International peers were called
“slackers” (Josefine, 29, ISM gradu-
ate), and described as less



committed to project work, less
punctual and piggybacking on their
Danish peers. Such statements
suggest that both home and
international students could benefit
from intercultural training before
embarking on such activities (see
the Discussion and suggestions
section).

Several respondents mention the
study trips (international and local),
where they got to know their peers
better. However, socialisation
across the two student cohorts can
only be described as limited, and
several respondents regret the
inadequate interaction they had
had with the international col-
leagues, both in and outside the
classroom. This is another potential
development areaq, as students who
formed culturally diverse friend-
ships in their college years tend to
develop higher moral judgments
and think more broadly (Derryberry
& Thoma, 2000), which Killick (2015)
also sees as a mark of successful
internationalisation in higher
education.

Lessons learnt

Notwithstanding the above limitati-

ons, the respondents name multiple

positive outcomes of completing

their respective bachelor program-

mes, such as:
Better English proficiency, which
results in higher self-confidence
and willingness to seek employ-
ment in an international compa-
ny in Denmark or abroad,
Stronger intercultural communi-
cation skKills,

- Better understanding of different
international markets and
marketing approaches,

Use of more creative approaches

to problem-solving,

A more curious, critical and

open-minded thinking, and

Development of an international

personal and professional social

network.

Beelen & Jones (2015) suggest that
laH can make a key contribution to
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the development of transferable
employability skills, and the above
outcomes confirm this idea. The
discussion of the findings and
practical suggestions are presented
below.

DISCUSSION AND SUGGESTIONS
The findings from both programmes
show that a solid foundation exists
for developing laH, even though the
UCN internationalisation strategy
could be more coherent and
comprehensive, and the formal IHM
curricula do not focus on internati-
onalisation. Both programmes have
strong assets: an internationally
minded and motivated faculty with
the professional experience and
academic competencies to further
internationalise the programmes.
The existing practices allow stu-
dents to broaden their perspecti-
ves, thus opening new vistas for
navigating the professional chal-
lenges, a finding that supports the
laH aspects presented by Beelen &
Jones (2015). Since laH is not a
conscious strategy for these
programmes, creating awareness
about the positive outcomes of laH
and providing faculty members
with directions and practical

tools are necessary if these pro-
grammes’ laH approach is to be
enhanced.

The IHM programme appears to
be more successful at involving
international lecturers and guest
speakers than ISM, but both pro-
grammes have room for improve-
ment. Here, IT tools can become
useful as never before. Back in 2015,
Beelen & Jones stressed the impor-
tance of digitalization in teaching
and learning, as it facilitates
opportunities for international
online collaboration. In 2020, one of
the consequences of the COVID-19
pandemic was the increased
openness of lecturers and industry
representatives to the use of digital
tools such as an online lecture or a
virtual international company visit
(Jones & Beelen, 2020).
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As both lecturers and graduates
report, the fact that the pro-
grammes admit both home and
international students holds a
wealth of untapped potential. The
fundamental structural division into
“Danish” and “international” classes
limits the opportunities for consist-
ent interaction. Ideally, for laH to
succeed, profound structural
changes such as introducing
creating international and culturally
diverse classes throughout the
programme would be the best
solution.

However, positive change is also
possible within the existing struc-
tures. Both programmes can create
more study and informal activities
throughout the academic yearr,
requiring students to work and
socialise together. The key here is to
make consistent efforts to bring
students together and support
them with a shared understanding
of the benefits such initiatives
afford. Harrison & Peacock (2010)
conclude that home students are
reluctant to join intercultural study
groups and activities. Therefore,
lecturers should provide guidance,
facilitation, and follow-through of
all international and intercultural
study activities. It is simply not
enough to assign students to the
same class or group and leave
them to work things out.

The data shows perceived and, in
some cases, actual cultural differ-
ences between the work ethic and
study approach of home and
international students. The per-
ceived differences cause resistance
to collaborating with cultural
others. Cultural training for both
groups of students could be one
way to address and overcome this
resistance. Training could take the
form of tailored workshops aimed
at increasing intercultural compe-
tence, combating passive xenopho-
bia (Harrison & Peacock, 2010) and,
ultimately, creating a common
cultural ground for effective inter-
cultural group cooperation and
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friendships between students
(Derryberry & Thoma, 2000). These
workshops would support the
institutional curricula for both
programmes (pp.17-18), which state
that lecturers must assist students
in their social learning processes,
constructive cooperation, good
learning environment and group
dynamics and processes.

Consistent international and
intercultural collaboration at home
will make all students, home stu-
dents in particular, more confident
about working in intercultural teams
in their future careers. Another
desired outcome would be a more
nuanced cultural understanding.
Students are dichotomised into
“Danish” and “international”, the
latter often being labelled as
“Eastern European”. Since students
in both programmes also come
from Central and Southern Europe,
the Baltics, China and Vietnam,
such labelling is simply incorrect.
This diversity could be leveraged
much more effectively in classroom
activities, where students could be
asked to provide insight into their
culture and relevant market or
industry structures. Such study
activities would comply with the
learning goals defined by the
curriculum, whilst engaging stu-
dents on a personal level and
making cultural knowledge
relatable.

Both programmes could capital-
ise on their existing international
activities: internships and study
trips abroad. International study
trips are an excellent source of
positive socialisation between
students but can also support
peer-to-peer learning, where
students can prepare short reports,
posters or videos after the trip to
share their new knowledge with
their “stay-at-home” colleagues.
Similarly, channels for sharing
international internship experiences
could be created, and students
could be asked to come up with
suggestions on peer learning
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IHM students on a study trip to Beijing, China.

channels and activities, thus
contributing to the laH mindset of
the study programmes and benefit-
ing all students.

Finally, and most importantly, the
UCN’s internationalisation strategy
should reinforce the faculty’s
motivation to internationalise at
home by recognising the pro-
gramme’s existing untapped

potential. The cultural diversity of
UCN students, guest lecturers and
(g)local companies in Denmark and
North Jutland provides fertile soil
for further laH. Other existing
opportunities to exploit include the
wealth of digital communication
and learning tools, which allow us
to collaborate more with educa-
tional institutions and companies



from neighbouring and remote
countries. As strategy is recognised
as a key factor in developing laH
practices (Leask, 2009; Leask, 2016;
Beelen & Jones, 2015), the UCN
internationalisation strategy could
be vital in creating specific and
feasible guidelines for laH in all
UCN'’s education programmes.

CONCLUSION

To summarise the results of the
study, the IHM and ISM programmes
both benefit from some laH prac-
tices, mainly thanks to the faculty’s
international mindset and commit-
ment. Both programmes have a
diverse student composition and
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faculty with the competences to
enhance their laH practices. Many
lessons can be learnt locally
without necessarily involving
outward mobility. Nonetheless, the
laH practices lack consistency and
require an overall laH vision and
strategy on UCN level that could
institutionalise laH practices in
different programmes.

The suggestions this study makes
have been developed within the

existing formal curricular structures.

Implementing them would require
the programme leaders to develop
the laH mindset, provide support
and draft a dedicated strategy.
Investing a few resources in

creating cultural workshops for
students and in academic and
social activities could enhance
intercultural competences and
socialisation, thus minimising the
current frustration with such activi-
ties and increasing satisfaction
among both groups of students.
Finally, the suggested activities to
create a consistent laH mindset
could be transferred to other UCN
programmes that admit both home
and international students, as well
as to other Danish university
colleges.
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INTERNATIONALIZATION
CONCEPT - INTEGRATING A
GLOBAL PERSPECTIVE IN UCN
PHYSIOTHERAPY PROGRAM

Starting from the first semester, UCN is taking initiatives to progressively implement the concept of inter-
nationalization at home (laH) throughout the course of its physiotherapy programme. The initiatives include
research and development activities as well as competency development, thus offering students and
staff unique opportunities to interact with international peers. This article aims at describing these IaH
implementation initiatives and to show how lecturers, clinical supervisors and students perceive the im-
pact of international strategies on our students’ professional and personal development. We interviewed
staff and students who had been in contact with international students in Denmark. In general, lecturers
and clinical supervisors report that the laH initiatives have had a positive impact on local students, emp-
hasizing that they need to be well-prepared before embarking on an exchange period. The students
explained how valuable internationalization had been to their professional development and suggested
that IaH initiatives could broaden local students’ participation in international exchange experiences.
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INTRODUCTION

Growing demand for updated,
highly skilled professionals with
intercultural competencies and
excellent language skills (Kehm &
Teichler, 2007; Hennings, 2018) has
spurred a global trend among

higher education programmes to
support internationalization initiati-
ves. In Europe, this trend was
intensified by the greater integrati-
on resulting from the establishment
of the European Union (De Wit, 2002;
Beelen & Jones, 2015). The most
widely accepted definition of
internationalization is “the process
of integrating an international,
intercultural, or global dimension
into the purpose, functions or
delivery of post-secondary educati-
on” (Knight, 2004). In practice, this
approach aims to enhance the
intercultural skills and global
understanding of both students and
staff when applied directly to

formal and informal curricula as
well as to extra-curricular activities
(Beelen & Jones, 2015). Some poten-
tial benefits and costs of the
internationalization of higher
education have been suggested
(Jibeen & Khan, 2015) based on
information obtained from different
studies. The positive aspects they
highlighted included higher acade-
mic quality and the fostering of
desirable international competen-
cies in students. Some potential
downsides are commercialization of
the concept, unequal opportunities
in the various countries and poorer
quality of education. High school
students have pointed out that the



benefits of internationalized educa-
tion include not only enhanced
competencies related directly to
the educational exchange pro-
gramme, but also skills related to
the whole experience, such as open
mindedness, fluency in a second
language, flexible thinking, toleran-
ce, and respect for others (Hayden,
Thompson & Williams, 2003).

Nevertheless, it should be empha-
sized that if the encouragement of
internationalization abroad - also
known as cross-border education or
student international mobility
(Knight, 2006) - is the only way of
implementing the internationalizati-
on concept, its impact on most
students who are exposed to neither
intercultural learning nor internatio-
nal experience will be limited.
Therefore, initiatives to further
explore the individual experience of
internationalization abroad must be
taken so that its benefits can be
offered to more students and
promote their professional develop-
ment. Furthermore, in order to
achieve the proposed goals, this
strategy must include relevant
international topics and discussions
as well as challenging global
problems that can be approached
and investigated locally.

Applying this concept, known as
Internationalization at Home (laH),
to the physiotherapy curriculum
means bringing relevant issues and
solutions developed worldwide to
teaching and projects, challenging
the students to apply globally
relevant concepts locally, and
increasing the curiosity and creati-
vity of staff and students. None-
theless, although the laH concept
has been implemented throughout
the UCN'’s three-and-a-half-year
physiotherapy curriculum, it is
relevant to investigate how this
internationalization strategy
impacts the development of UCN
physiotherapy students and
whether it promotes the develop-
ment of intercultural competencies
among local students who do not
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Illustration of the development of intercultural skills and global understanding.

experience an international ex-
change. To this end, the article will
provide a theoretical framework for
underpinning this investigation as
well as for supporting our data
collection methods.

AIMS

In the light of our empirical investi-
gation, which will be described in
section 3, the aim of this article is to
describe the current initiatives taken
to implement the laH concept within
the UCN physiotherapy programme,
and furthermore to show how local
staff and students perceive the
impact of international strategies on
our students’ professional and
personal development. This article
will also present future perspectives
on how to better explore such
strategies for fostering international
and intercultural competencies in a
larger number of local students.

METHODS
Internationalization at Home (laH)
as a theoretical framework for
investigating the impact of the
internationalization concept on the
UCN physiotherapy programme
curriculum.

The theoretical starting point for
this article is found in the laH theory,

as presented by Beelen and Jones
(2015) in the article “Redefining
Internationalization at Home”. In this
article, the authors introduce a new
perspective on internationalization
and evaluate previous definitions of
internationalization as inadequate,
for example, in relation to an
international curriculum only being
for foreign students and not for
local students in a domestic con-
text. According to Beelen and
Jones, both formal and informal
learning activities (i.e., social
activities) can potentially stimulate
the development of international
and intercultural competencies in
all students. Furthermore, the article
argues that although participation
in activities abroad may be an
advantage for some students, such
participation need not be a
requirement.

Internationalization at Home (laH)
has been defined as “Any internati-
onally related activity with the
exception of outbound students
and staff mobility” (Crowther et al.
2001, p. 8). However, this definition is
very broad, lacking a description of
the components of laH and omitting
a specific definition of international
activities. Besides, the concept has
been criticized for focusing
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excessively on methods rather than
on learning outcomes or quality
indicators. Therefore, Beelen and
Jones (2015) suggest another
definition as follows: “Internationali-
zation at Home is the purposeful
integration of international and
intercultural dimensions into the
formal and informal curriculum for
all students within domestic lear-
ning environments”.

DATA COLLECTION
Description of current Internationa-
lization at Home initiatives

The study investigators are part of
the UCN Physiotherapy Coordinati-
on team and have gathered infor-
mation about the initiatives taken
to implement the IaH concept in our
department. They have additionally
registered the number of partici-
pants through a local database
shared with the team for the period
between 2012 and 2019. Data from
previous years was not available,
and data from 2020 was not inclu-
ded, since it may not be represen-
tative due to the effects of the
current global pandemic.

Interviews

Participants

Theoretical lecturers from the UCN
Department of Physiotherapy (TL),
UCN physiotherapy students (ST)
and clinical practice supervisors
(CP) from collaborating institutions
were invited to take partin this
investigation.

The inclusion criteria were that: 1.
a participant had to be a student,
teacher or clinical supervisor
currently involved in theoretical or
clinical activities at the UCN De-
partment of Physiotherapy and 2. a
participant had to have taken part
in international initiatives (abroad
or not) in the last two years.

Those not responding to the
investigators’ contact attempts
were excluded.

All participants received written
information about the project and
were informed that the information
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collected would be processed
anonymously and stored in UCN
password-protected systems.

Data collection and processing
The participants were contacted
via e-mail by one investigator, PBS,
with a brief description about the
investigation’s background and
aim followed by a specific set of
questions for each participant
category, namely, students, theo-
retical lecturers, and clinical
practice supervisors. If participants
failed to respond, another investi-
gator, LEH, contacted them for a
second and final attempt to
include their perspectives in the
data. Both correspondence and
interviews were carried out in
Danish via e-mail. PBS analysed the
answers, focusing on the laH
concept and effect of the initiati-
ves on local students. Afterwards,
the points of interest were transla-
ted into English. Subsequently, the
participants were contacted to
verify the resulting interpretation
and possibly to answer follow-up
questions.

Questions

All participants received the same

set of questions presented below.
The follow-up questions were

specific to the various participant
categories.

1. Do you think that interaction with
incoming students has had any
significance for local physiothe-
rapy students in terms of their
international and intercultural
competencies? If so, how?

2. How do you think that interaction
with incoming students can
affect local physiotherapy
students’ international communi-
cation skills?

3. How do you think the exchange
of clinical practice contributes to
the subjectin a more global
context?

4. Do you have any other
comments?

Follow-up questions:

Theoretical lecturers and clinical
practice supervisors: 1. In your
perspective, how are Danish
students who do not go abroad
affected by international
mobility?

Students: 1. How do you think we
could make an international
experience more relevant for local
UCN physiotherapy students?

2. Before participating in the inter-
national exchange programme,
did you get inspiration or informa-
tion in some other way from fellow
students who have undertaken
an exchange abroad?

RESULTS

Participants’ responses

We contacted six theoretical
lecturers, three clinical practice
supervisors and five students. We
excluded the replies from two
theoretical lecturers, since the initial
contact and questions did not
follow the methods described
above. The results present the
contributions of the four theoretical
lecturers (two female and two
male), three female clinical supervi-
sors and two female students who
all answered our questions before
the deadline for this article’s
submission.

Internationalization at Home in the
UCN physiotherapy programme
The UCN physiotherapy programme
has progressively implemented laH
from the first semester throughout
the physiotherapy programme. Our
department has developed a policy
that stimulates and supports
competency development initiati-
ves for administrative and teaching
personnel, enabling them to upgra-
de their knowledge and skills in
areas such as administration,
didactics, and pedagogy. This
strategy has a special focus on
current discussions about advan-
ces within physiotherapy eviden-
ce-based practice (Leask, 2015).



World

€

@ Nordplus

This approach leads to our
educators participating broadly in
relevant international courses,
forums, and conferences, such as
World Confederation of Physical
Therapy Congress, European
Network of Physiotherapy in Higher
Education (ENPHE) and the Consor-
tium of Institutes of Higher Educati-
on in Health and Rehabilitation in
Europe (COHEHRE). Moreover, UCN
professors and students have
engaged in international collabora-
tions with a range of projects aimed
at developing international courses,
promoting health in vulnerable
communities, and designing re-
search activities to support eviden-
ce-based clinical practice. Such
collaborations boost incoming and
outgoing mobility for students and
staff, establishing a dynamic
learning environment that is exten-
ded to include local colleagues and
fellow students, and thereby
motivating them and increasing
their awareness of global challen-
ges and solutions within physiothe-
rapy practice.

Another strategy to incorporate
current international knowledge in
our teaching content and methods
is to invite international guests to
share their knowledge and skills
with our staff and students. We
have welcomed highly recognized
physiotherapists who have done
outstanding work within research,
education and clinical practice.
Such initiatives have received
excellent feedback from partici-
pants in master classes and confe-
rences for local physiotherapy
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COHEHRE

professionals and UCN staff and
from participants in theoretical and
practical teaching sessions by
international guest lecturers.

From the second year on, a group
of physiotherapy students are
invited to participate in relevant
seminars and conferences, such as
ENPHE and COHEHRE. Both organi-
zations aim to foster an environ-
ment where participants can
exchange ideas, thereby enhancing
the level of education in the given
areas. Participating students are
encouraged to share their internati-
onal experience in extra-curricular
informal students' meetings where
they can inspire and stimulate the
curiosity of their fellow students.

Every year, several students
participate in a course developed
in collaboration with institutions
offering degree programmes in
physiotherapy in Iceland, Finland,
Sweden and Lithuania. This intensi-
ve course takes place in one of the
participant institutions to encoura-
ge both incoming and outgoing
student mobility, depending on the
venue. The course, which is suppor-
ted by the Nordplus programme
(Nordplus Handbook, 2019), aims at
facilitating exchange between
educators and students from the
different countries. It provides
theoretical teaching and group
work across the institutions, thus
also promoting laH activities for
local students.

Elective courses for seventh-se-
mester students are offered as
another alternative to internationa-
lization for both incoming and

29

Logo of the international institutions
that promote conferences about
professional practice and education
and international mobility. '

outgoing students. UCN students
decide how to construct their
six-week, self-customized elective
course, which they do in the last
semester of their degree program-
me. The course may take place in
Denmark or abroad. Incoming
students will have taken part in the
international theoretical elective
course that our department offers in
English every semester. The “Move-
ment, Function and Pain” course,
whose theme is clinical decisi-
on-making focusing on movement,
function, and pain, introduces
students to different perspectives
on pain treatment in bio-medical,
psychological and sociocultural
contexts. The course content,
curriculum and learning approach
are based on the UCN model, RPL
(Horn et al., 2020), which combines
international research and eviden-
ce-based practical application in
real-life cases with the practice of
manual, communication, and
reasoning skills. In this way, students
are offered a combination of
theoretical and practical teaching,
as well as discussion forums and
workshops based on clinical cases,
they identify themselves. Within this
context, international students are
invited to share their perspectives
and experiences, and the differen-
ces and similarities they observe will
be included in discussions with local
students. In some instances, local
teachers have invited international
patients to share their journey with
chronic pain and answer questions
from our students. This structure
provides a learning environment

' World Physiotherapy is the operating name of World Confederation for Physical Therapy, that advocates for the profession at an international
level by collaborating with our member organisations. *COHEHRE is a learning organisation preoccupied with issues regarding the education
and training of health and social care professionals across the European Union. * ENPHE is the leading Knowledge Forum related to
Physiotherapy Higher Education in Europe that anticipates trends and forces in the changing society that shape professional practice and
education. * The Nordplus Programme offers financial support between partners in the area of lifelong learning from the eight participating
countries and three autonomous regions in the Baltic and Nordic area.
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that gives international and local
students the opportunity to learn
about pain as a concept as well as
acquire critical thinking and gene-
ral skills, while fostering their
awareness of current practices,
latest developments, and relevant
problems yet to be investigated
within the area (Case, 2013; Killick,
2015).

Finally, our department is part of
an international collaboration
offering clinical practice as part of
exchange programmes. This means
physiotherapy students who are
interested and who fulfil the prere-
quisites can carry out their manda-
tory clinical education abroad.
Current agreements give outgoing
students the opportunity to experi-
ence the professional environment,
clinical practice, and discussions in
such widely different places as
Australia, Austria, Belgium, the Faroe
Islands, Finland, Greenland, Iceland,
Indonesia, Norway, and Spain. In
return, the UCN physiotherapy
department works with local
partners to offer these international
exchange students a practical
clinical education programme
alongside Danish students.
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International Mobility
Although a quantitative analysis
may not adequately reflect the
impact of our department’s interna-
tional approach, the mobility
numbers show how much internati-
onal exchange the Department of
Physiotherapy at UCN has promo-
ted. The following figure shows in
how many staff (Figure 3) and
students (Figure 4) have been
internationally mobile since 2012.
Staff mobility has fluctuated over
the past eight years (Figure 3), with
outgoing mobility ranging from
eight staff members in 2013 to 27 in
2017. On average, about 18 staff per
year taught or undertook research
abroad, corresponding to about
45% of our department’s staff.
Several studies demonstrate that,
for the IaH concept to be succes-
sfully implemented, academic staff
must develop internationalization
competencies, offer qualified
support for and develop the formal
and informal activities that stimula-
te the targeted learning outcomes
for a broader group of students
(Slotte and Stadius, 2019). Incoming
staff mobility rose from two staff
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members in 2013 to 14 in 2015. This
highlights the importance of in-
vesting resources in implementing
partnerships such as Nordplus,
which boosted incoming staff
mobility in 2015 and 2019 (yellow
columns - Figure 3).

Student outgoing mobility in our
department has been stable and
on average exceeds our goal of 40
outgoing students per year (green
and yellow columns - Figure 4). This
corresponds to about 10% of our
third- to seventh-semester students
having the possibility to participate
in international exchange activities.
Our outgoing students are clearly
more interested in taking clinical
training programmes in other
countries than in Denmark, with an
average of 36 studying abroad
each year (green columns - Figure
4). Incoming mobility is distinctly
more variable and lower, with 16
students per year on average (blue
and orange columns - Figure 4). The
figures fluctuate more forincoming
students wishing to take theoretical
courses, and the figures for this
type of mobility were distinctly
higher when our department hosted
the Nordplus Intensive Course,
receiving 30 and 22 students from
six other institutions of higher
education in 2015 and 2019,
respectively.

Perspectives of lecturers and
clinical supervisors

“The presence of incoming exchan-
ge students in theoretical and
practical environments have
potentially a relevant repercussion
in local physiotherapy students that
do not experience international
exchange activities themselves.
According to TL#1, who has taught
incoming students in Denmark, the
extent and relevance of such an
impact requires that the exchange
student is ready to take the initiati-
ve and interact with local fellow
students and teachers. In her words,
“they must be dressed up to get out
into the world”. Among other things,
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Figur 4: Student mobility, outgoing and incoming for clinical training (green and blue,
respectively) and for theoretical studies (yellow and orange, respectively).

limited language skills may present
a big challenge in addition to the
academic demands. In TL#2’s
experience, “the Danish students
are reluctant to sign up foran
elective course taughtin English”.
She believes one reason may be
that the students are unsure
whether their language skills are
good enough. Moreover, according
to her, the students that chose to
participate in courses taughtin
English said the opportunity to
strengthen their language skills was
a motivating factor. TL#2 observed
further that the environment
provided by the international
elective course exposes local
students to other teaching and
learning approaches, stimulating a
meta perspective and so enhan-
cing their critical thinking about the
learning environment. At the same
time, as both TL#2 and TL#3 pointed
out, local students are required to
reflect more deeply when sharing
knowledge and working in groups
with foreign students. They both
observed that local students have
to take many factors into

consideration, for example, when
working on clinical reasoning with
students who have different backg-
rounds and approaches to physio-
therapy practice. Furthermore,
according to TL#3, it should be
noted that the above-mentioned
characteristics require foreign
students to become integrated and
to actively participate in learning
activities. In some instances,
however, both TL#1 and TL#3 descri-
bed that the incoming students
seem withdrawn and did not
participate in the discussions and
activities offered, while in others,
they were active and engaged.
Therefore, it seems crucial to
emphasize that local staff and
students must be prepared and
committed to integrating exchange
student, as this serves to create a
welcoming environment where both
local and incoming students can
realize the full potential of the
exchange.

On a similar note, international
guests invited to teach master
classes and courses on our campu-
ses every semester may distinctively
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impact local students. TL#4, who
had participated in a master class,
suggested that “such an initiative
gives students the opportunity to
become acquainted with speciali-
zation and illustrates the nature of
the physiotherapy programme as a
basic education. Since the task of
basic education is to build a stable
foundation for a subject involving
lifelong learning, it is healthy for the
student to dream ahead and meet
people who are passionate about
and have excelled in a specific area
of physiotherapy”. Nonetheless, he
has a relevant observation on the
students’ aptitude and preparation
before meeting such skilled, clever
and experienced professionals: “The
challenge is to figure out when the
students are ready to take part on a
specialization. Do they benefit
professionally from master classes,
or are the stakes too high? Should
they rather be offered an experien-
ce that primarily aims to stimulate
their curiosity, attention and com-
mitment to their own learning and
profession?”

Likewise, when asked about how
international clinical exchange
students impact local physiothera-
py students, CP#1, who had taught
clinical practice to a few internatio-
nal students, affirmed that: “the
degree of competence develop-
ment is very person-dependent”.
According to her, “the extent to
which a local individual student has
the extra time and energy required
to engage with foreign students
varies greatly”. The clinical educator
has an important role in stimulating
this process and setting an example
to local students. She raises another
important aspect, namely, that the
opportunity to meet foreign stu-
dents is granted arbitrarily to a few
students, rather than being a
personal student choice. Therefore,
some students may feel uneasy
about the forthcoming experience.
She illustrates this sort of occurren-
ce with an episode where a local
student describes how it felt to be
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assigned to a clinical practice
group along with exchange stu-
dents: “if | knew that | was going to
be with foreign students at the
internship, | would not have applied
for a place here - | am afraid of
losing too much guidance.” Howe-
ver, a couple of weeks later, the
same student expressed a very
different view: “it is already clear to
me that the gain from exchange is
greater than the loss of guidance.
The foreign students are academi-
cally proficient and happy to share
their knowledge and experience
with us Danish students”. All in all,
from CP#1’s perspective, the acade-
mic benefits of international ex-
change are clear: “the insights and
new perspectives gained are
absolutely worth the extra invest-
ment, courage, energy and commit-
ment invested by all parties invol-
ved”. At the same time, her
experience supports the notion
expressed by the theoretical
lecturers above - that our local
students are somewhat reluctant to
interact with international students,
especially when assigned randomly
to an international clinical practice
group.

In general, CP#1, CP#2 and CP#3
are all satisfied with the exchange
programme, emphasizing that the
incoming students are skilled and
well-prepared, adding value to the
clinical practice environment
because they bring different
perspectives and experiences to
the group.

CP#3 further observed that the
interaction between local and
international students during
clinical practice gave them an
opportunity to reflect on their own
education structure, organization
and content. Such interaction
promotes the development of
competencies such as a global
understanding of physiotherapy. An
example in point is how different
countries strike a balance between
developing theoretical background
knowledge and developing
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practical skills, and how their
national professional practice
reflects this. She illustrates this by
describing how students became
aware “that the degree of indepen-
dence expected from Danish
students in their clinical practice
was different or less pronounced in
Belgium”. Moreover, CP#2 highligh-
ted the motivational aspect under-
lying such exchanges, in the sense
that the fresh perspectives in-
coming students may have about
local practices can increase local
students’ awareness and under-
standing as well as change their
perceptions about local clinical
practice and culture. In her words
“the opportunity to discuss and
exchange experiences with interna-
tional students can make local
students even better informed
about the advantages and disad-
vantages of their local professional
structure when they compare it to
that of other countries”.

The students’ perception of how
their stay abroad affected them
A local student who had participa-
ted in international conferences
with students and staff from other
higher education institutions
declared how valuable the experi-
ence is and recommends anyone
who can afford it to study abroad.
According to her, the experience
has strengthened her international
competencies and her communica-
tion skills, not only by compelling
her to converse in a foreign langua-
ge, but also by giving her an under-
standing of other countries' strengt-
hs as well as the particularities of
their professional practice and
educational methods. As such, the
experience gave her a better
perspective about where Denmark
stands in the global context of
physiotherapy education and
practice. In her words, “It is an
exchange that to a large extent
makes it possible to learn from one
another”.

The second contributing student

attended the most recent intensive
course, held in Aalborg. She descri-
bed how valuable the experience
with incoming students has been to
her professional development. She
indicated how different perspecti-
ves and approaches to learning
and practising the profession
affected her perception of her role
as physiotherapist as well as her
appreciation of knowledge and
skills development. At the same
time, she said she does not believe
her experience has had any mea-
ning to herlocal peers in terms of
intercultural competencies, an
opinion that highlights a gap that
will be investigated further. In this
way, initiatives aimed at promoting
interaction between students who
have been abroad and those who
have not may have a more lasting
and decisive effect on both groups’
education.

When asked the follow-up questi-
ons to complement her input, the
student answered that she found it
difficult to suggest how we could
develop future initiatives to boost the
local impact of internationalization
activities, since she has always been
personally motivated to work on
international activities, and the
opportunity of an international
exchange was a factor that moti-
vated her to embark on the physio-
therapy programme. At the same
time, she stated that she was also
inspired by the information on the
UCN website, especially by a presen-
tation where other students discus-
sed their formal and informal interna-
tional experiences during their
participation in the elective course
“Physiotherapy in Africa: applying
physiotherapy in a global context”
that had taken place in Rwanda.
Interestingly, she pointed out that
some students know little about
international activities, either becau-
se they are not interested or because
they think participation is complica-
ted. She believes that personal
experiences could have a more
powerful effect on local students if



presented through videos, cases, or
other presentational forms to involve
these students more closely.

DISCUSSION

The numbers of internationally
mobile students and staff at the
UCN physiotherapy department
have exceeded our goals. However,
as mentioned before, the internati-
onalization approach does not
apply to mobility only, and the
numbers do not adequately reflect
the effects of this process on our
students’ education and professio-
nal life. Indeed, only a minority of
the students will experience inter-
nationalization abroad. According
to one student, Danish students
could share their personal experien-
ce with international peers to a
greater extent with their peers and
thereby help to integrate internatio-
nalization into the local learning
environment. Social media plat-
forms, which provide a familiar
language and environment for all
students, could support this sharing
experience. As Beelen and Jones
proposed (2015), the formal and
informal learning activities provided
by this type of interaction may give
rise to opportunities, perspectives,
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lllustration of the development of global
perspective and competencies.
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reflections and new knowledge, for
local students as well, and thus
promote the development of
international competencies, also
for those who do not attend a study
exchange programme. Similarly, the
informal sharing of knowledge and
common practice between lectu-
rers and clinical coordinators can
broaden the individual experience,
enabling others to benefit from the
knowledge and experience acqui-
red by their colleagues.
Additionally, according to our
results, incoming exchange stu-
dents can add new perspectives to
both theoretical and practical
discussions and thus contribute to
the development of intercultural
competencies among local stu-
dents who do not intend to or
cannot afford to take partin an
exchange programme (Raby, 2007).
The results seem to indicate that
the different modalities of laH
integrated into our curriculum could
enrich our students’ development.
However, it is crucial that all students
interacting with international peers
abroad or at home are prepared and
receive support to cope with the
initial challenges associated with
such experiences. In this way,
initiatives that prepare staff to work
with local students may have a
positive effect on the impact of
international activities for
local students, by giving
them a solid foundation
for daring to engage in
such challenging
experiences.

Such observations are
supported by Beelen
and Jones’ considerati-

ons regarding the succes-

sful implementation of laH.
According to them, it is
crucial that academic staff

support students to fulfil their
goals, and an investment in devel-

oping the internationalization
competencies of staff is crucial
therein (Beelen and Jones, 2015).

In conclusion, the inputs from staff,
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external collaborators and students
indicate that the current initiatives to
implement the laH concept within the
UCN physiotherapy programme have
effectively promoted the develop-
ment of international competencies;
however, the local impact could be
improved by boosting the interaction
between exchange students and
students who otherwise would not
have the chance to be exposed to an
international experience. None-
theless, for internationalization both
abroad and at home, it is imperative
that staff have developed compe-
tencies for preparing and supporting
the students, so they are ready to
engage and learn.

LIMITATIONS

A few factors that may affect the
results and conclusion of this study
must be highlighted: the lack of
response from students who have in
some way taken partin local or
international activities, and the
absence of perspectives from local
UCN students who did not directly
participate in international activiti-
es. The latter is particularly impor-
tant given that the perspectives of
local students with no international
experience would have an excepti-
onal value and unparalleled rele-
vance for supporting the current
initiatives and/or for implementing
future ones and thus strengthen the
impact of international strategies
for local students.

FUTURE PERSPECTIVES

In keeping with the UCN mission
“We develop North Jutland”, our
programme’s international strategy
aims to teach international compe-
tencies that can help creating
sustainable growth and welfare. By
having UCN’s own strong didactics
and learning models as a foundati-
on for all external collaborations,
we intend to support the develop-
ment of teaching and research
activities aimed at creating and
translating knowledge, competen-
cies and skills that are
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internationally relevant not only to
our students and staff, but also to
the profession and to society.

Currently, the UCN International
Office is preparing a mobility
campaign intended to better
connect students while abroad
through video cases where the
students themselves present their
experience away from home. In this
way, students can share their
knowledge about the exchange
experience and other cultures in a
simple manner and in a familiar
space (the social media), thus
giving local students a tangible,
simple source of information that
allows them to interact and partici-
pate at some level. This sort of
initiative has the potential to
broaden the reach that the interna-
tional activities have developed
and will be supported and encoura-
ged in our programme.

Outgoing international mobility in
our department has been stable
and corresponds to our goal of
having about 40 students participa-
ting per year. As regards incoming
mobility, we aim to offer more
international courses and boost the
participation of exchange students
in our current international elective
course in order to enhance the
experience for local students.

At the UCN physiotherapy pro-
gramme, we have continuously
worked from a strategic perspecti-
ve, immersing ourselves in a global
and international mindset that
focuses on embracing the world.
Accordingly, our efforts aim to
support ongoing collaborations
and projects and further strengthen
the development of an internatio-
nally recognized research-based
curriculum in the bachelor’s pro-
gramme. We also intend to further
support the development of inter-
national master’'s programmes or
courses. Moreover, we strive to
support established international
cooperation within our programme
in terms of developing our curricu-
lum and research. Another
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important parameter for us is a high
degree of reciprocal student
mobility. Our efforts to broaden the
global aspect of our students’
education are guided by education,
health care, and management as
well as the Sustainable Develop-
ment Goals (SDGs), all of which build
a foundation on which students can
become citizens increasingly aware
of their professional role in a global

context. The observations presen-
ted here correspond with this
approach and demonstrate that
the international concept proposed
— with initiatives abroad and at
home - contributes broadly to
students’ global perspective of
physiotherapy, its role and nuances,
intensifying the development of
intercultural competencies and an
understanding that extends beyond
the national perspective on the
profession.
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GLOBALT
MINDSET

Udvikling af globalt mindset — et kompetenceudviklings-
og samskabelsesprojekt pd Campus Skolevangen

- Indledende survey for alle ansatte pd CSV samt
afvikling af en fcelles temadag under overskriften
Globalt mindset og interkulturelle kompetencer

- Opstartsdag med eksterne oplaegsholdere og
workshops

- Studietur til Canada

- Udvikling af fysisk studiemiljo

- Kompetenceudviklende kurser for medarbejdere

- Afsluttende survey

- Afvikling af international week samt formidling af
projektet
P& baggrund af de gennemfgrte aktiviteter

udtrykker medarbejderne en stigende interesse for

det internationale samarbejde pd tvoers af cam-
pus. Projektet har med udvikling af et globalt
mindset formdet at levendeggre UCN’s strategi,
hvor erfaringerne fra CSV kan vecere bcerende i en
styrket internationaliseringsindsats, herunder

Internationalization at Home (laH).

Projektet er et empirisk tilrettelagt samskabelses-
projekt under Internationalt Udvalg pd tvcers af
alle medarbejdergrupper p&d Campus Skolevangen
(CSV) i Hjgrring.

Ideen bag projektet var at udvikle et globalt
mindset i form af styrket selvbevidsthed, nysgerrig-
hed og veerdscettelse af kulturel mangfoldighed.
Den praksisbaserede viden, som udvikles i projek-
tet, udspringer fra opbygningen af et globalt
mindset, der imgdekommer behovet for som
uddannelsesinstitution at danne medarbejdere og
studerende til interkulturelle kompetencer og
samtidig styrke employabiliteten. Projektet tager
afscet i UCN’s internationale strategi 2020; at
styrke et levende internationalt studiemiljg, tiltroek-
ke internationale undervisningskompetencer og
skabe veerdi gennem internationale samarbejder.

Projektet er tilrettelagt ud fra et idekatalog med
afvikling af syv tvaergéende aktiviteter:

FORFATTERE

Ulla Nielsby, lektor og
international koordinator,
sygeplejerskeuddannelsen, UCN
Line Brix Christensen,
bibliotekar, UCN Bibliotek, UCN
Ditte Marie Jensen,
international koordinator,
pcedagoguddannelsen, UCN
Mary Anne Kristiansen,

lektor, pcedagoguddannelsen,
UCN

INTRODUKTION

At verden opleves mindre, og den
globale og internationale konkur-
rence er skcerpet, blev allerede i
2004 afscet for den danske rege-
rings initiativ til en samlet strategi
for at styrke internationaliseringen
af de videregdende uddannelser.
Begrundelsen skal bl.a. findes i, at
uddannelse ses som ngglen til
veekst og opretholdelse af et
demokratisk velfaerdssystem, og
derfor ligger uddannelsesopgaven i

at sikre de unge et godt afscet til at
klare sig i den skcerpede konkurren-
ce, hvad enten de vcelger at blive
herhjemme eller drager udenlands i
en globaliseret verden (UVM, 2004).
Sdledes foreskrives det danske
uddannelsessystem en samfunds-
opgave med et ansvar for deltagel-
se i internationalt uddannelsessam-
arbejde, kvalitetsudvikling og
udvikling af fcelles strategier med
gensidig anerkendelse af kvalifika-
tioner (UVM, 2004). | strategien for
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de danske professionshgjskoler i
2015 bencevnes internationalisering
som et kvalitetsparameter, og
Internationalisation at Home (laH)
omtales uden yderligere definition
som det fgrste og afggrende trin p&
trappen til en institution med et
bredt og solidt internationalise-
ringsfundament (Danske professi-
onshgjskoler, 2015).

Med Danmarks tiltrcedelse til
verdensmdlene hedder det i rege-
ringens handlingsplan for ver-
densmadl 4 om kvalitet i uddannelse,
at alle under uddannelse skal have
tilegnet sig den viden og de fcerdig-
heder, som er ngdvendige for at
fremme bceredygtig udvikling og for
at veere rustet til at handle med en
pget employabilitet (Regeringen,
marts 2017) — begrebet uddybes
under projektets teoriramme.

Ovenstdende kvaliteter bencevnes
sammenfattende globalt medbor-
gerskab (UVM, 2019). Det er sdledes
dette medborgerskab, University
College Nordjylland (UCN) uddanner
til, idet vi under sloganet Vi uddan-
ner til virkeligheden varetager
uddannelsesopgaven for de er-
hvervsrettede professioner (UCN,
2020).

Spergsmalet, der melder sig, er,
hvordan UCN konkret og lokalt
Ipfter opgaven p& campus?

UCN’s internationale strategi 2020
pegede pd tre centrale omrdder,
som uddannelserne lokalt skulle
Ipfte og styrke i forhold til internati-
onaliseringsindsatsen p& uddan-
nelses- og campushiveau:

1. UCN har et levende internationalt
studiemiljo

2. UCN tiltrcekker internationale
undervisningskompetencer

3. UCN er veerdiskabende med
omverdenen gennem internatio-
nale samarbejder

Malscetningerne for internationa-
lisering var tilbage i 2017 beskrevet i
UCN'’s udviklingskontrakt med
Uddannelses- og Forskningsministeri-
et, hvor felgende fire centrale punkter
var mdlepunkter for uddannelsernes
internationaliseringsindsats:
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1. @get studentermobilitet

2. @get undervisermobilitet

3. Undervisningsforlgb p& engelsk
4. @get studentertilfredshed med

UCN’s

internationaliseringsindsats

A&De malepunkter var delvist
opfyldt, og projektet skulle bidrage
til en hgjere mdélopfyldelse i fremti-
den. Projektet er et afscet foren
kommende strategisk kompetence-
plan for internationalisering samt
en styrket internationaliseringsind-
sats, hvor erfaringerne fra CSV kan
veere bcerende.

Campus Skolevangen blev
etableret i 2007-2011 og rummer i
dag uddannelserne: sygeplejerske-,
|cerer-, natur- og kulturformidler- og
pocedagoguddannelsen samt
Center for Undervisningsmidler,
Neuropcedagogisk Kompeten-
cecenter og UCN Bibliotek. | alt
rummer CSV ca. 1.200 studerende og
130 ansatte under UCN. Kernen i at
samle uddannelsesinstitutioner
liggeri at styrke lcering og undervis-
ning i fcelles konstruktioner af viden,
Icerings- og undervisningsformer
gennem kollaborativt samarbejde.
Kollaboration er et samarbejde
mellem flere personer eller organi-
sationer med henblik p& at opnd et
feelles mal. Det scerlige ved kollabo-
ration er, at videndelingen foregdr i
dbenhed, og aktgrer inddrages og
bidrager til resultatet. Det handler
om risikovillighed og feelles forplig-
tigelse i kollaborative aktiviteter, der
typisk udfgres i gensidighed blandt
deltagerne i projektarbejde. Kolla-
boration understgttes af en social-
konstruktivistisk hensigt om at hgjne
fcelles Icering og bevidsthedsniveau
(Budtz Pedersen, Martiny, Hansted &
Wested, 2019). For at opbygge et
kollaborativt samarbejde pd tvoers
af uddannelserne repraesenteret i
campus er det afggrende, at man
kan se en fcelles uddannelsesmaoes-
sig opgave. Denne fcelles opgave er
bl.a. udtrykt i Uddannelses- og
Forskningsministeriets m&l om at
uddanne globale medborgere
(Bech Hansen, I., Ngrrelykke, H. &

Sjelborg, H., 2006). Med det for gje
blev der set et behov for udbygning
af tveergd@ende forlgb om interkultu-
rel kompetenceudvikling hos
medarbejderne, fordi forskning
peger pd, at dersom internationali-
sering skal lykkes, s& skal det sl&
igennem som en integreret del af
lceringsmiljpet og bidrage til udvik-
ling af et globalt mindset hos sdvel
medarbejdere som studerende
(Wimpenny, Beelen & King, 2019;
Baumvol, 2019).

P& ovenstdende baggrund blev
projektet Udvikling af globalt
mindset — et kompetenceudviklings-
og samskabelsesprojekt p&d Cam-
pus Skolevangen med stgtte fra
Fonden for Uddannelse af Statens
Ansatte (FUSA) ivoerksat.

Formdlet med projektet var at
skabe et kompetencelgft p& CSV
med henblik pd udvikling af et
globalt mindset og at styrke inter-
nationalisering i form af internatio-
nale aktiviteter og etablering af et
internationalt lceringsmiljg.

Formélet med artiklen er at
underspge og sammenfatte, hvilke
forandringer, i form af kompetence-
lpft og udvikling af et globalt
mindset, de enkelte aktiviteter i
projektet medfgrte.

METODE
Projektets metode blev tilrettelagt i
en emergerende empirisk og
praksisbaseret tilgang. Projektet
blev indledt som et pilotprojekt med
en eksperimenterende tilgang, hvor
det gnskedes undersggt, hvordan
man kan udvikle et globalt mindset i
en samlet uddannelsesenhed ved
at afprgve virkningen af tilrettelag-
te aktiviteter og med sigte pd at
opnd afscet for et storre fcelles
UCN-projekt.

Artiklens metode er opbygget
s@ledes, at syv tvcergdende

aktiviteter beskrives i forhold til
indhold og resultat/udbytte. Et
indledende og et afsluttende survey
sammenholdes for at udlede og
konkludere, hvilke forandringer
projektet afstedkom. Artiklen



afsluttes med en kort konklusion og
perspektivering.

DEN TEORETISKE RAMME

FOR PROJEKTET

Teorirammen, der kort proesenteres,
udggr projektets baggrundsforstd-
else. Der udfoldes ikke en egentlig
teoretisk analyse.

EMPLOYABILITY

Politisk og skonomisk nyttigggarelse
og reguleringer af uddannelsesom-
radet tilskynder uddannelsesinstitu-
tioner til i hgjere grad at mélrette
deres uddannelser specifikt mod
arbejdsmarkedet. Ovenstdende
sammenfattes i begrebet employa-
bility, som officielt anerkendt
defineres som: a set of achieve-
ments - skills, understandings and
personal attributes — that make
graduates more likely to gain
employment and be successful in
their chosen occupations, which
benefits themselves, the workforce,
the community and the economy”
(Yorke, 2006, afsnit 6a, linje 2-7).

Med andre ord skal dimittender
veere i besiddelse af faerdigheder,
kompetencer og personlige egen-
skaber, hvormed de vil kunne opnd
beskeceftigelse og succes pd ar-
bejdsmarkedet. Der synes at vcere
enighed blandt forskerne om, at
employability omfatter integration
af en lang rcekke fag, at employabi-
lity rcekker ud over det rent faglige
og ogsd skal styrke den studeren-
des holdninger og adfcerd, samt at
arbejdet med employability skal
omfatte alle studerende pd en
uddannelse. Men herfra ophgrer
konsensus, n&r man i underviserver-
denen diskuterer og kategoriserer,
hvilke konkrete faerdigheder der
skal udvikles.

Vejen til at opnd en hgjere grad
af employability kan findes i en
udbygning af uddannelsernes
internationalisering med sigte p&
at uddanne til globalt
medborgerskab.

UCN PERSPEKTIV #08

UDDANNELSE | GLOBALT
MEDBORGERSKAB
Medborgerskab kan ses som et
kollektivt identitetsbegreb, der
forudscetter demokratiformer, og
som defineres ud fra medlemskab
aof et stgrre feellesskab. Begrebet
kan udlcegges som en enhed af
status, identitet og deltagelse.
Status angiver de rettigheder og
pligter, der forbinder borgerne med
det politiske fcellesskab. Identitet
angiver borgernes identifikation
med og orientering i forhold til det
politiske feellesskab og dets styre-
form. Endelig er den politiske
deltagelse en angivelse af omfan-
get af borgernes involvering i det
politiske fcellesskab og dets konkre-
te institutioner (Gravesen, 2015).
Medborgerskab indeholder den
dobbelthed, at aktive medborgere
bd&de skal vaere kompetente til at
I@se egnhe problemer og veere med
til at Igse foellesskabsproblemer.
Det er ikke et afgrcenset civilsam-
fund, der gnskes etableret, men et
civilsamfund, der rcekker ud over
det lokale. Hermed er vejen banet
for en opfattelse af medborgerskab
som globalt medborgerskab.
Globalisering er et flerdimensio-
nelt begreb, som italescettes
forskelligt, ud fra hvilke ideologier
og interesser der er i spil. Der synes
dog at veere konsensus om, at
globalisering er en scerlig form for
verdensomspaendende internatio-
nalisering, hvor etablering af
toettere relationer ggres goeldende.
F.eks. kan man skelne mellem
internationalisering og globalise-
ring, ved at internationalisering er
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en form for samhandel eller udveks-
ling p& tvecers, hvorimod globalise-
ring indebcerer en tcettere relation
til den partner, der samarbejdes
med. Globalisering scettes mar-
kedsmaessigt i sammenhaeng med
pget fleksibilitet, markedsgennem-
sigtighed og frihed for aktgrer,
herunder ivoerkscettere (Euro-
pa-Kommissionen, 2017).

UNESCO (2013) begrunder, at
uddannelse i en globaliseret verden
i stigende grad loegger veegt pd
vigtigheden af veerdier, holdninger
og kommunikationsevner som et
kritisk supplement til udvikling af
kognitiv viden og fcerdigheder. Som
felge heraf lcegges der stigende
vaegt pd uddannelse i forstdelse og
I@sning af sociale, politiske, kulturel-
le og globale spgrgsmdl. Dette
inkluderer uddannelsens rolle i at
stptte fred, menneskerettigheder,
retfeerdighed, accept af mangfol-
dighed og bceredygtig udvikling.

INTERNATIONALIZATION AT HOME
Internationalization at Home (laH)
dukker sporadisk op i den danske
uddannelseskontekst allerede i
begyndelsen af 20’erne, men forst i
de senere Ar har en egentlig
definition af begrebet taget form.
Beelen & Jones (2015) har veeret
toneangivende i definitionen
“purposeful integration of internati-
onal and intercultural dimensions
into the formal and informal cur-
riculum for all students within
domestic learning environments”
(linje 82-84), hvor vaegten er lagt pd&
internationalisering som et integre-
ret element i b&dde den uformelle og
formelle Iceringsplan. Definitionen
understreger tillige internationalise-
ring som noget, der angdr alle
studerende og ikke alene relaterer
sig til mobilitet. Endelig medtoen-
ker en s@dan definition de
teknologiske muligheder for
virtuelle samarbejds- og
lceringsplatforme.
Der er ikke opndet
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konsensus om hverken definition
ellerimplementering (Robson, 2017),
men der synes at veere en generel
forst&else af, at laH som uddannel-
sesmaessig ramme organiseres pd
baggrund af tre sammenhcengende
dimensioner; organisation, curricu-
lum (studieordninger) og folk ud fra
en antagelse om, at laH bgr veere et
iboende narrativ og overordnet
filosofi pd videregdende
uddannelsesinstitutioner.
Kompleksiteten i begrebet synes
indfanget i nedenstéende figur
“Conceptual map of internationali-
zation at Home” (Robson, 2017, s. 30).
Figuren illustrerer en empirisk
grundlagt opfattelse af laH, hvis
hensigt er at stptte uddannelsesin-
stitutioner i etablering af en fleksi-
bel ramme for laH, der er fcelles
forstdet, vedtaget og kommunike-
ret. Figuren kan illustrere, at dette
projekt primcert har afscet i at
styrke det organisatoriske og
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etablere grundlag for at integrere
det internationale perspektiv i
curriculum i alle de repraesenterede
uddannelser i CSV.

PROJEKTETS EMPIRI

Indledningsvist blev en survey i form
af spprgeskema udarbejdet og
rundsendt til alle 130 medarbejdere i
CSV. Formdlet med surveyen var at
klarleegge medarbejdernes viden
om globalt mindset og vurdering af
egne kompetencer i relation hertil.
Samtidig var det en annoncering af,
at man gnskede at igangscette et
kollaborativt tvcergdende internati-
onalt fokus p& omrddet i hele
campus. Spgrgeskemaet blev
udarbejdet i samarbejde med
konsulentfirmaet Rambagll, som var
vejledende for projektgruppen.

P& baggrund af resultaterne fra
denne survey blev der efterfglgende
tilrettelagt syv aktiviteter bestéen-
de af bl.a. temadag, studietur og
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h 4
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A
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v
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fire kompetenceudviklingsforlgb for
medarbejdere, som beskrives i
nedenstdende. Kompetenceforlg-
benes sigte var at skabe gget
bevidsthed om et globalt mindset
og i forleengelse heraf at opnd en
hgjere grad af employabilitet hos
den enkelte medarbejder. Kompe-
tenceudviklingsforlgbene havde
alle en beskrevet ramme ved
projektets start, men blev tilrette-
lagt med mulighed for tilpasning
efter medarbejdernes udgangs-
punkt. UCN’s internationale strategi
samt erfaringerne fra temadagen
og studieturen blev grundlaget for
den endelige udformning af aktivi-
teternes indhold.

Projektet blev afsluttet med en
survey i form af en opfelgende
spgrgeskemaundersggelse, der
igen blev rundsendt til alle medar-
bejdere i CSV, og som dannede
baggrund for projektgruppens
refleksioner over og opsummering

At Home

What's the institutional status quo?

v
Internationalised
student experience
forall

Home

International

(Permission granted by Taylor & Francis through

Copyright Clearence Center’s RightsLink® service.)



af projektets resultater til afrap-
portering og videre formidling.
Spergerammen i den afsluttende
survey var tilsvarende den indle-
dende, men suppleret med et
&bent spergsmal om, hvad der blev
oplevet som det stgrste udbytte af
forlgbet.

PROJEKTETS MALEPUNKTER

| samarbejde med Kompetencese-

kretariatet blev der til projektan-

spgningen opstillet en raekke
malepunkter til vurdering af,
hvordan de syv aktiviteter imgde-
kom opnd&else af globalt mindset
med ggede interkulturelle kompe-
tencer. Til hvert mdlepunkt blev der
koblet fastlagte aktiviteter, jf.
nedenstdende.

Udvikling af et globalt mindset
hos medarbejderne:

- Spgrgeskemaundersggelse, som
afdcekker medarbejdernes
indstilling til og kompetencer i
forhold til at arbejde med inter-
nationalisering (aktivitet 1)

- Styrket samarbejde med interna-
tionale partnere og @get ind- og
udgdende mobilitet, hvilket mdles
ved afrapportering til udviklings-
kontrakten (aktivitet 1, 2, 4 og 6)

- Komparativ spgrgeskemaunder-
spgelse, som afdcekker effekten
af kompetenceforlgbene hos
medarbejderne i forhold til fgrste
spgrgeskemaundersggelse
(aktivitet 5)

Styrkelse af et internationalt

studiemiljg p& campus:

- Synliggjort internationalt per-
spektiv i det fysiske studiemiljg,
herunder digitalisering af stude-
rendes formidling af udlandsop-
hold (aktivitet 3, 4.c.1. og 4.c.2.)

- Der udformes en tvcergdende
campuskalender, hvoraf aktivite-
terne vil fremgd. Aktiviteterne
synligggres pd& de sociale medier
(aktivitet 3, 4.c.1. og 4.c.2.)

- Mcengden af international
litteratur i curricula skal stige med
10 %. Dette optcelles i semester-
og modulbeskrivelser (aktivitet
4.Q)
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- @get samarbejde om uddannel-
sernes indhold resulterende i et
tvcerprofessionelt engelsksproget
uddannelsestilbud (aktivitet 4.b)

Videndeling i hele UCN:

- Formidling af projektets resultater
pd faglig temadag, til UCN’s
rektorat, UCN’s Lceringsakademi,
UCN International saomt UCN'’s
forsknings- og udviklingsafdeling
som model for en strategisk
kompetenceplan for internatio-
nalisering (aktivitet 7)

- Formidling af erfaringerne i en
artikel

PROJEKTFORL®B - DE 7 AKTIVITETER
Aktivitet 1: Spgrgeskema til alle
medarbejdere afviklet i marts/april
2018

Med et spgrgeskema gnskede
projektgruppen at f& indblik i de
gceldende opfattelser af internati-
onalisering p& CSV og at undersg-
ge, om der kunne etableres opbak-
ning til at gennemfgre projektet.

Et spgrgeskema med 11 spgrgsmal
med hver fem svarmuligheder i
form af gradueringer, hvoraf tre
spgrgsmal kunne besvares med
yderligere kommentarer, blev
distribueret til 130 medarbejdere.
Svarprocenten var pd& 77 % og var
generelt hgj i undervisergruppen.

Resultat af indledende survey
Blandt respondenterne pd det fgrste
survey fremgik det, at mere end
halvdelen af disse havde en forvent-
ning om, at de studerendes udbytte
af undervisningen ville gges gennem
pget internationalisering. P& spgrgs-
mdlet om, hvordan internationalise-
ring oplevedes udmgntet pd davae-
rende tidspunkt, svarede:

54 %, at de oplevede internatio-

nalisering som en praksis under

udvikling

19 %, at de sd internationalisering

som en strategi

10 %, at det var en integreret del

af hverdagen

6 %, at det var noget ncert

forest@ende

N % andet.
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Mere end halvdelen af disse svar
bekroeftede, at der kunne veere et
behov for at skabe mening og oge
indsigten p& omrddet, fordi mange
ikke fandt internationalisering
relevant. Det blev af projektgrup-
pen tolket som en modsaetning
mellem den forventning, der var til,
at internationalisering kunne gge
udbyttet af undervisningen, og at
man manglede tilstroekkelig indsigt
pd omrddet til at finde det relevant.
Blandt respondenterne fremgik det
tillige, at manglende sprogfcerdig-
heder og muligheden for at under-
vise pd et fagligt hgjt niveau pd
engelsk udgjorde en forhindring for
at tilrettelcegge undervisning som
et internationalt udbudt forlgb.

P& ovenstdende baggrund konklu-
derede projektgruppen, at der
kunne skabes opbakning til at
gennemfgre projektet.

Temadag afholdt i maj 2018:
Globalt mindset og interkulturelle
kompetencer

En fcelles temadag blev afholdt
med fire oplcegsholdere, works-
hops samt besgg fra en lokal
folkeskole til at kickstarte proces-
serne og bringe medarbejderne i
spil. Hensigten var at skabe fokus
pd& ny viden om internationalisering
inden for uddannelse samt ar-
bejdsmarkedets forventninger til
kommende medarbejdere. Tillige
var der et behov for at afmystifice-
re medarbejderes opfattelse af
internationalisering og bryde
vanetcenkningen. Dagen blev
afviklet engelsksproget og under-
stpttet med grafisk facilitering, jf.
projektbeskrivelsen'.

Fire oplcegsholdere fra henholds-
vis; Strong Mind, Aalborg Universi-
tet, Novo Nordisk og Saxion, NL
belyste feltet med forskellige
perspektiver pd betydningen af et
globalt mindset. Det blev ramme-
scettende for arbejdet i fem works-
hops med reprcesentation af
studerende. Dette under
overskrifterne:

- Whatis a Global Mindset?

Christensen, L.B., Nielsby, U., Kristiansen, Mary A., Jensen, Ditte M., Larsen, Kirsten, Laursen, J.P.H, Lademann Wiederholt, C., Wisnes, L. (2020).

uavikling af globalt mindset p& UCN Campus Hjgrring: FUSA (projekt, UCN). Hentet fra https://www.ucviden.dk/da/projects/udvikling-af-
globalt-mindset-p%C3%A5-ucn-campus-hj%C3%B8rring
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- How do we respond to internatio-
nal guests and students in CSV?

- How can we internationalize CSV?

- What kind of skills do you need to
feel competent teaching in
international education?

- How do you develope education
that accommodates global
employability?

Dagen blev afsluttet med et
inspirerende oplaceg om “Gate India”
— et udvekslingsprojekt mellem
elever i Danmark og Indien - repraoe-
senteret af to lcerere pd Hjgrring
Nordvestskole Lundergdrd.

Udbytte fra temadagen
Reaktionerne pd temadagen hos
medarbejderne var overvejende
positive. Enkelte udtrykte modstand
over for, at arrangementet blev
afviklet p& engelsk. At tilrettelcegge
dagen med et internationalt sprog
blev legitimeret af to forhold; dels
ved deltagelse af engelsksprogede
gcester, dels da koncernsproget i
mange stgrre danske virksomheder
i dag er engelsk.
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Der var stor aktivitet p& de
afholdte workshops, hvor opfattel-
ser af og ideer til, hvordan der kan
arbejdes med et globalt mindset,
blev italesat og drgftet. Refleksio-
nerne blev sammenfattet i grafisk
facilitering og afsluttende opsum-
meret under en fcelles afslutning af
dagen. Banner med grafik fra
dagens indhold blev ophcengt i
festsalen og havde til hensigt at
fastholde oplevelserne og skabe et
visuelt udtryk for en fcelles malscet-
ning om at skabe et globalt mindset
hos alle i campus.

Aktivitet 2: Studietur til Canada,
Vancouver, Kwantlen Polytechnic
University (KPU) - where thoughts
meet action

Hensigten med at tilrettelcegge en
studietur var flersidig: En begrundel-
se var at hente inspiration og opnd
viden om, hvordan en anden
uddannelsesinstitution, der er
kendetegnet ved en hgj grad af
kulturel diversitet samt interkulturelt
og internationalt samarbejde,
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forstod og arbejdede ud fra voerdi-
en i et feellesinstitutionelt globalt
mindset. Dels var det et gnske at
etablere et lcengerevarende
samarbejde med fokus p& udvikling
af feelles best practice til gensidig
lcering, og endelig var det et afscet
for at udbygge og styrke de tvcer-
professionelle relationer i CSV.

KPU er et ungt polyteknisk univer-
sitet og UCN'’s partner, kendt for at
tilrettelcegge et internationalt
lceringsmiljg baseret pd et globalt
mindset. De har erfaring med og
kompetence til at h&ndtere kultur-
diversitet, idet de rekrutterer
studerende fra alle verdenshjgrner,
hvoraf 60 procent af de studerende
pd KPU er internationale studeren-
de. Det var derfor oplagt at arran-
gere et studiebespg hertil for
Internationalt Udvalg med reproe-
sentation af undervisere fra de fire
uddannelser, administration,
bibliotek, ledelsen p& CSV samt
international chef fra UCN. Studie-
turen blev rammesat til en uge i
oktober 2018 med besgg pd
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campusser i Surrey, Langley og
Richmond.

KPU’s primcere fokus er, at de
internationale studerende integre-
res fra dag ét med tildeling af en
"domestic student body”, har
adgang til "one-stop™servicecenter,
deltager i kulturforst&elseskurser,
deltager i obligatoriske plagierings-
kurser, hvor de studerende far et
global competency certificate, og
har adgang til open education
ressources. Mdlscetningen er at
skabe globale borgere - studeren-
de med interkulturelle kompetencer
- ved at samarbejde pd tveers af
funktioner pd campus og gge
forst&elsen for netop globalt
mindset og kulturdiversitet — "One
KPU” (KPU, 2020).

KPU’s strategi og succeskriterier i

forhold til at skabe og understgt-

te de internationale studerende
bestdr af fire grundsgjler: Com-
munity engagement and support,

Global citizenship, Partnerships

and pathways og Recruitment

and retention (KPU, 2020). Scerligt
interessant var det, at KPU
prioriterede indsatsen og pointe-
rede fglgende i diskussionen om,
hvordan det kunne overfgres som
succeskriterier til CSV:

“Adress the pain” — hvorfor skal

der tcenkes mere internationalt?

Deltagere pd studietur
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,= Foto: UCN

Temadagen

Studerende betragtes som en
samlet enhed. Der er kun én
gruppe studerende, som favner
nationale og internationale
studerende.
Integrationsudviklingen sker
primcert i det fagfaglige.
Udviklingen sker i tvcerprofessio-
nelt samarbejde.

>

https://www.youtube.
com/watch?v=
dqQJKvMcVIk&
y ? feature=
youtu.be

Foto: UCN

M

"The intentional
process of
integrating an
international,
intercultural and
global dimension
into teaching,
research and
service, in order
to enchance
the quality of
education for all

students,
and to create
successful global
citizens”

Lesley MaCannell,
Faculty, School
of Business
Internationalization

Lead, School of Business


https://www.youtube.com/watch?v=dqQJKvMcVlk&feature=youtu.be
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Udbytte fra feelles studietur til
Kwantlen Polytecnich University,
Vancouver

Oplevelser af udbyttet fra studietu-

ren var omfattende. | punktform var

nogle af de vcesentligste
lceringspunkter:

- Globalt mindset skal gennemsyre
alle aktiviteter i campus lige fra
curriculumudvikling til menuen i
kantinen.

- Globalt mindset angdr alle
medarbejdere og skal
synligggres.

- Globalt mindset er en dynamisk
forst&else af sin omverden og
fordrer undren og &benhed for
dialog.

P& den baggrund blev det tyde-
ligt, hvordan det fysiske studiemiljo
har en afggrende indvirkning pd,
hvordan det globale mindset
styrkes, ndr det opleves som alle-
stedsncervoerende og udtrykt
gennem artefakter.

Studerende - International uge
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De fcelles oplevelser pd tvcers af
professioner og funktioner blev
afscettet for et stcerkere kollabora-
tivt samarbejde, hvor det blev
synligt, at der relateret til CSV var
flere feelles uddannelsesperspekti-
ver, end der var forskelle.

Aktivitet 3: Udvikling af fysisk
studiemiljo pd CSV Isbende under
projektperioden

Det fysiske studiemiljg indrettes, s&
det skaber nysgerrighed, inspiration
og ncerveer. Der er etableret be-
mandet internationalt kontor med
hyggehjorne, ligesom der er mulig-
hed for at chatte og blogge med
kolleger og studerende, der er ude i
verden. Der kan vises billeder og
videoer fra partnerinstitutioner eller
andre, og de studerende, der har
veeret pd internationalt ophold, eri
forskellige sammenhcenge forplig-
tede til at videreformidle deres
oplevelser.

Aktivitet 4: Fire kompetenceudvik-
lingsforlgb afholdt i efterdret 2018
a) Udvikling af kompetencer til
s@ggning og integration af internati-
onal litteratur i pensum

Forlpbet blev udbudt til undervisere
pd& Campus Hjorring af biblioteket i
samarbejde med underviser p&
Natur- og Kulturformidleruddannel-
sen. Med udgangspunkt i UCN’s
Strategisk rammekontrakt (UCN,
2020) blev rammerne for diskussio-
nen sat. Delmal tre i Strategisk
rammekontrakt giver en pejling pd,
hvor de studerende eri forhold til
anvendelsen af international
litteratur, qua optcelling af referen-
cer i deres afsluttende opgaver, og
giver i en periode pa tre ar (2018-
2021) et pget fokus pd, at de stude-
rende f&r kompetencer til at spge
og inddrage international litteratur,
og understgtter herved et pget
fokus pd, at de studerende bliver
informationskompetente.




Det var et gnske at diskutere
brugen af international litteratur i
uddannelserne og uddannelsernes
forskellige afscet med spgrgsmadle-
ne: Hvordan far vi de studerende til
at anvende mere international

litteratur? Og hvad er veerdien af at

anvende international litteratur?
Scerligt de studerendes forudscet-
ninger for at tilegne sig internatio-
nal litteratur pd tvcers af uddan-
nelserne fyldte i diskussionerne.
Undervisere pdpegede, at de
studerende er udfordrede ved at
skulle lcese engelsk og har sveert

ved at forstd det forskningsbasere-

de "sprog”.

Dr. Jos Beelen, Professor of
Global Learning at The Hague
University of Applied Sciences,
pdpeger, at internationalisering
skal give mening, og at internatio-
nalisering ikke kun er at tale og
lcese engelsk (Huerta-Jimenez &
Sanchez, 2018). Et gget fokus p&
brugen af international litteratur
giver ogsd en gget diskussion om,
hvordan den internationale littera-
tur anvendes. Uddannelsernes
videngrundlag er forskelligt og ikke
sammenligneligt, hvorved diskussi-
onen om, hvordan international
viden anvendes og inddrages,
opleves som interessant uafhcen-
gigt af konteksten.

De fglgende to workshops blev
tilpasset de enkelte underviser-
grupper med fokus pd& konkret
kompetenceudvikling i informati-
onssggning og referencehdndte-
ring. Veerktgjsdelen indeholdt bl.a.
adgang til forskningsartikler via
SFX, anvendelse af permalinks i
litteraturlister, Browzine (hvor man
kan fglge sine favorittidsskrifter
- internationale tidsskrifter). Med
veerktgjsdelen blev der fokuseret
pd& undervisernes kompetencer til
spgning af international litteratur.
Beelen beskriver i tre steps, hvor-
dan man bevceger sig hen i forhold
til implementering af laH; "add on,
by infusion, by transformation”,
men ogsd at den svcereste del er
internationalisering af curriculum:
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The first is implementation by
‘Add on” meaning that an inter-
national module is added to the
curriculum but there is no conne-
ction with the rest of the
curriculum.

The second way is implementa-
tion “by infusion” and that means
that often many people, lecturers
and others are very enthusiastic
about laH and they start adding
all kinds of activities, but we don’t
know what these activities are
for. So the aim has not been
determined beforehand.

The third way is the best and
the most difficult and it is imple-
mentation “by transformation”
meaning that you build the
international and the intercultural
into the existing curriculum. An
internationalized curriculum
means that you already have a
curriculum that you make more
international. Here we talk about
internationalizing the curriculum
and internationalizing learning
outcomes.

(Huerta-Jimenez & Sanchez, 2018,
s.8)

| punktform var nogle af de
veesentligste Iceringspunkter:
- Uddannelsernes implementering

af international litteratur i lcese-
planerne er forskellig, men alle
tilstrceber en gget inddragelse af
international evidens- og forsk-
ningsbaseret litteratur.

- Uanset hvor langt man eri

bestrcebelserne pd implemente-
ring, er der behov for at udbygge
sine kompetencer, og man lcerer
af hinanden pd tvecers af
videnomrdder.

Scerligt medarbejdere i adjunkt-
forlgb har udtrykt behov for at
blive understgttet i kompetence-
opovelsen. Efterfeplgende er der
parallelti et andet forlgb
implementeret informations-
kompetenceforlgb i
lektorkvalificeringsforlgbet.

P& den baggrund blev det

tydeligt, hvordan den enkelte
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medarbejders kompetencer har en
afggrende indvirkning pd, hvordan
det lykkes at udbygge undervis-
ningsplaner, hvor et globalt mind-
set styrkes.

Igen blev de fcelles oplevelser pd
tveers af professioner afscettet for
et stoerkere kollaborativt samar-
bejde, hvor det blev synligt, at der
relateret til Campus Hjgrring var
flere fcelles uddannelsesperspekti-
ver, end der var forskelle.

b) Udvikling af et tvcerprofessionelt
engelsksproget undervisningsfor-
Iob p& 10 ETCS
Under overskriften Professionel
Identity and Ethics blev et undervis-
ningsforlgb pd& tveers af de reprce-
senterede professioner i Campus
Hjorring udviklet. Indholdet i
forlpbet var at undersgge og
diskutere de scerlige udfordringer,
som professionsudgvere stdr
overfor, i et nutidigt samfundsper-
spektiv. Der arbejdes med forskelli-
ge opfattelser af professionsud-
ovelse, herunder fokuseres der pd&
samarbejde, ledelse, professionel
forpligtelse og dilemmaer i mellem-
menneskelige relationer. Videns-
grundlaget er hentet inden for
moralfilosofi, Icerings- og viden-
skabsteori, kulturteori og inter-
kulturel kompetence. Det tilrette-
lcegges under nedenstdende
overskrifter:

Hvad er professionsetik?

Etik og magt

Eksistensens vilkdr i moderne

professioner

Dannelse af medborgerskab i et

professionsperspektiv

Udbyttet fra processen var
hovedsageligt at finde i det kolla-
borative samarbejde, hvor viden-
delingen pd tvecers af fagfaglighe-
derne bidrog til at skabe en fcelles
forst&else af de forskellige tilgange
i et internationalt perspektiv.
Globalt mindset blev diskuteretien
feelles forpligtigelse til fagdeltagel-
se ved gennemfgrelse af
undervisningsforlgbet.
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¢) Globalt mindset — udvikling af det
fysiske studiemiljg samt anvendelse
af digitale platforme og sociale
medier

Rundtur p& CSV med en bred reproe-
sentation af medarbejdere. Fokus var
udviklingspunkter i indretningen med
henblik p& at ggre det venligt for
internationale gaester og studerende.

Udbytte

Eksisterende digitale platforme og
foretrukne sociale medier blev afsggt
og rammesat i forhold til lovgivnin-
gen og evt. begrcensninger heri. Der
blev etableret et Virtual Reality-rum i
CSV. Det blev afprevet som et middel
til "fysisk” at rejse ud i verden. Forslag
til nye tiltag blev rejst og diskuteret.

d) Kulturforberedende kursus for
medarbejdere

Et kompetenceudviklende forlgb med
afscet i spgrgsmalet "Hvordan bliver
vi klogere pd os selv?” blev tilrettelagt
af interne undervisere som oplceg og
foelles drgftelser. FIF-studerende
(kursister pd forberedende kursus for
flygtninge-indvandrere) og de
gensidige erfaringer med underviser-
ne fra disse forlpb dannede bag-
grund for refleksioner over: "Hvem er
vi set udefra, og hvad skal man
scerligt vaere opmaerksom pd i
kulturmgdet?”

Internationale studerende p&
campus blev inviteret til fcelles
frokost hos den samlede personale-
gruppe, hvor de fortalte om deres
oplevelser i en dansk uddannelses-
kontekst. De gav konkrete billeder p&
deres oplevelser med samarbejder
med danske studerende. De lagde
scerlig voegt pd de udfordringer, de
oplever med at blive inkluderet og
anerkendt for de perspektiver, som
de bringer med ind i samarbejdet.

Udbytte af forlgbet

Der blev skabt bevidsthed om en
feelles fortcelling pd baggrund af de
redder, hver uddannelse trcekker
med ind i campus. Det blev synligt, at
internationalisering i form af viden-
udveksling pd tveers af
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landegrcenser altid er forekommet i
mere eller mindre grad. De studeren-
des beretninger kastede et skrdlys
over de indlejrede selvforst&elser og
rokkede ved de antagelser, som
ligger i medarbejderkulturen. Det gav
anledning til flere aha-oplevelser og
ogsd forundring over og dreftelse af
de forskellige perspektiver pd
internationalisering.

Aktivitet 5: Videndeling i og uden for
organisationen

Det har fra starten af projektet voeret
tilstrcebt, at det skulle formidles bdde
internt og eksternt, i hdb om at
kolleger i andre uddannelser kan
hente inspiration til at initiere tiltag,
der understgtter et globalt mindset.
Internt er projektet formidlet p& en
feelles temadag i UCN: Invitér verden
indenfor. Eksternt er projektet formid-
let ved en posterproesentation pd
Professionshgjskolernes Internatio-
nale Konference i 2019. Med ncervce-
rende artikel er det et gnske at
formidle oplevelser og at veere til
inspiration for andre
uddannelsesinstitutioner.

Aktivitet 6: International days p& CSV
International days blev til med
inspiration fra studieturen til KPU og
scerligt et bespg pd& Vancouver Public

EKSEMPLER PA AKTIVITETER:

Library (Central), hvor udstillingen
Morph, som formidlede Vancouvers
historie og forandring i transformere-
de billeder, "Vancouver - before and
after”, gjorde indtryk. Udstillingen
satte fokus pd kulturmgder og havde
til hensigt at f& den enkelte til at
reflektere over, hvordan der i kraft of
disse mgder sker forandring og
transformation; "change can mean
transition, mutation, demolition, or
rebirth...Morph aims to unlock stories
of transformation through tree
perspectives: self, community and
place”. | udstillingen blev opmcerk-
somheden rettet mod, hvordan
indsigt i egen identitet og historie gav
et stoerkere afsaet for den dbenhed,
som et globalt mindset hviler p&. Med
den antagelse blev det planlagt at
gennemfgre fire dage som internati-
onal days pd CSV. Et gnske om at
fortcelle "Vores historie” tog form. Det
er fortcellingen om "os”, der udggr og
skaber hverdagen pd& CSV. Fortcellin-
gen om, hvem vi er, som er dynamisk
og foranderlig. Det er en fortcelling
om forandring, sammensmeltning og
greenser, der mgdes og flytter sig

- b&de pé institutionelt, fagligt og
personligt plan. International days
blev planlagt som aktiviteter, der
foregik pd alle planer, imellem de
daglige opgaver.

Speakers Corner, hvor der blev fortalt om oplevelser ved

internationale ophold

oplceg fra Vendsyssel Historiske Museum - vi har altid vceret

internationale

Internationale studerende fortceller om, hvordan det er at vcere

studerende i CSV

Kantinen med gaestekok prcesenterede fra forskellige verdensdele

Scratch Maps
Internationale morgensange
Studiecafé Cook Your Culture

studerende pd Torvet med billeder fra internationale ophold
Tidsmaskinen med collager af CSV’s
Pop Ups i klasselokaler samt feellesspisning i frokostpausen med

oplceg.



Foto: UCN

Morgensang

Udbytte af campusugen
Campusugen formdede at skabe
interesse og stor deltagelse fra bdde
undervisere og studerende. De
studerende gnskede i hgj grad at
bidrage med aktiviteter pd eget
initiativ. Scerligt tre internationale
studerende formd&ede at bidrage til
diskussionen om globalt mindset
ved at fortcelle om deres oplevelser i
forbindelse med at vcere ny stude-
rende i en dansk kultur og pd& en
dansk campus. Campusugen blev
ncerveerende, fordi den skabte sma
meningsforstyrrende oplevelser i
mellemrummene i en travl dagligdag
og skabte dialog pd& tvcers af
medarbejdergrupper og studerende,
og der var stor opbakning til, at
netop disse tiltag skulle gentages.

Aktivitet 7: Afsluttende survey,
evaluering og fremtidigt perspektiv

- efteréret 2019

Medarbejdernes indstilling og
kompetence i forhold til at arbejde
med internationalisering og globalt
udsyn blev afdcekket gennem en
indledende og afsluttende spgrge-
skemaundersggelse. Det blev tydeligt,
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at der var store individuelle forskelle
mellem de enkelte uddannelser og
fagomrdder. Alle er blevet spurgt, og
der er forskelle i besvarelserne fra den
indledende til den afsluttende
spgrgeskemaundersggelse.

Resultat

Den afsluttende survey, som blev
gennemfegrt i august 2019, viste,
hvordan internationalisering opleve-
des udmgntet p& davcerende
tidspunkt. P& spgrgsmalene svarede:

56 %, at de oplevede internationali-

sering som en praksis under

udvikling

32 %, at de sd internationalisering

som en strategi

7 %, at det var en integreret del af

hverdagen

0 %, at det var noget ncert

forestéende

5 % andet.

En forsigtig konklusion p& bag-
grund af en sammenstilling med
den fgrste survey er, at bevidsthe-
den om internationalisering hos
medarbejderne er gget. Flere ser og
anerkender internationalisering
som en strategi. Enkelte flere
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oplever, at internationalisering er en

praksis under udvikling. Fcerre

oplever, at internationalisering er en
integreret del af hverdagen, hvilket
kan hcenge sammen med, at
bevAgenheden pd omrddet er
blevet stgrre, og at der dermed
opleves et stgrre deficit end tidlige-
re. Andelen af svar i kategorien
andet er halveret, hvilket kan tolkes
som et udtryk for, at det er blevet
mere tydeligt, hvad der menes med
internationalisering.

Effekten af kompetenceforlgbene
blev bl.a. udtrykt sdledes:

har f@et indblik i internationalise-

ring i UCN

.. satte tanker og refleksioneri

gang i forhold til vores egen

uddannelse og de studerendes

fremtidige arbejde ...

- viden om, at UCN har internatio-
nalisering p& dagsordenen - det
er ikke noget, jeg/vi informeres
om - men virkelig vigtigt og
relevant, ville gnske, alle var
inddraget
blive bevidst om at integrere
udenlandske artikler mere i min
undervisning
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- bredere forskning og udvikling

- gget opmecerksomhed pd
kulturmgdet

- kompetencer i litteratursggning

- faglig dialog

- globalt mindset :)

- workshop pd engelsk

- samlet fokus p& Skolevangen,
tydelighed omkring den internatio-
nalisering, der finder sted

- opmceerksomheden pd det globale
mindset

KONKLUSION
Udvikling af et globalt mindset hos
medarbejderne

Projektet har medvirket til at gge et
globalt mindset og skabe fokus pd&
laH i CSV. Drgftelserne er blevet mere
konkrete, hvilket afspejler, at der eren
bedre forstdelse for, hvad det
handler om. Sagt p& anden mé&de
ses globalt mindset og laH som
hinandens forudscetninger.

Undervisere tilkendegiver, at
bevidstheden om, hvilke kompeten-
cer der efterspgrges pd arbejdsmar-
kedet, skaber motivation for at
tcenke globalt i undervisningen.
Mcengden af engelsksproget/
international litteratur i uddannelser-
ne er gget i de fagomrdader, hvor det
giver mening. | andre fagomrdder er
der et gget fokus pd, hvordan der
arbejdes videre med at integrere
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international og forskningsbaseret
litteratur i uddannelserne.

Den fysiske indretning af campus
har betydning for synligheden af det
internationale perspektiv. Tvaergden-
de arrangementer p& det fcelles
samlingsomr&de p& campus mgder
god tilslutning og er vigtige for at
fastholde opmaerksomheden pd det
globale mindset og laH.

Der blev opndet et kollaborativt
tveergdende samarbejde og gen-
nemfgrt tvcerprofessionelle uddan-
nelsesforlpb med udvalgte internati-
onale samarbejdspartnere, herunder
KPU og Mugumu i Tanzania. Der blev
etableret feelles internationale
partnere for CSV, et arbejde, der
fortscettes. Med en tydelig strategi
om at udvcelge fcerre, men stcerkere
partnerskaber, hvor fokus ligger p&
kvaliteten i uddannelserne, opnds en
stgrre tilknytning, bedre overskuelig-
hed og fcelles referencer for undervi-
sere og studerende.

Det har vceret afggrende for
projektets forlgb, at Kompetencese-
kretariatet blev involveret i opstartsfa-
sen, hvor de indledende overvejelser
blev skaerpet og konkretiseret, s det
blev muligt at finde en form, hvorun-
der globalt mindset kunne praktiseres.
| et tvcerprofessionelt og tvcerkulturelt
samarbejde er motivation og nysger-
righed samt indsigt og forst&else for

de uddannelsesmcessige forskellig-
heder den bcerende kraft. Og i de
Ipbende processer er en klar og
tydelig opgavefordeling afggrende
for at lykkes. Ledelsesopbakning samt
inddragelse af alle medarbejdergrup-
per er helt afggrende i tvcerprofessio-
nelle samarbejder, og det er derfor
vigtigt at vaere informativ og opfal-
gende omkring formdl, indhold og
tidsplan i forhold til alle deltagere
tidligt i og under forlgbet.

PERSPEKTIVERING

Education is the most powerfull
weapon which you can use to
change the world er et velkendt
citat fra en person, som brugte sit
liv p& at nedbryde social ulighed og
racediskrimination — Nelson Man-
dela. Det giver til stadighed mening
i en uddannelsesmaessig kontekst,
hvor mdlet mé vcere at uddanne til
en globaliseret verden.

21st Century Skills fremskriver de
faerdigheder og kompetencer, det
fremtidige globale arbejdsmarked
efterspgrger. Der opstilles tre katego-
rier; Learning, Literacy og Life Skills.
Disse faerdigheder og kompetencer
har projektet bestraebt at imgdekom-
me, og det ses fortsat som en fcelles
opgave pd tveers af professioner og
pd tveers af kulturer at ggre de
studerende parate til at begd sig i og
bidrage til den videre udvikling pé&
det globale arbejdsmarked. Dette
afspejles bl.a. i, at internationalise-
ring er blevet et fast kriterie i lek-
toranmodningen i de videregdende
uddannelsesinstitutioner, og der vil
derfor fortsat vaere fokus pd at
udbyde kurser i litteratursggning
(Information Literacy Skills) og global
forskningsforstdelse.

Den 1. januar 2016 tréddte FN's 17
verdensmdl for baeredygtig udvikling i
kraft. Hovedtanken er blandt flere at
reducere ulighed, sikre god uddan-
nelse og bedre sundhed til alle ved
hjcelp af stcerke institutioner og
styrkede internationale partnerska-
ber. Af scerlig relevans for projektet
Globalt mindset er mal 4, Kvalitetsud-
dannelse, og mal 16, Fred,



retfcerdighed og stcerke institutioner.
Disse mal har til hensigt at sikre alle
lige adgang til kvalitetsuddannelse
og fremme alles muligheder for
livslang lcering, fordi opndelse af
uddannelse af hgj kvalitet for alle
bekrcefter troen pd, at uddannelse er
en af de mest kraftfulde og gennem-
prgvede motorer for en bceredygtig
udvikling. Vejen hertil opnds med
effektive, ansvarlige og inddragende
institutioner. Med projektet Globalt
mindset sammenfattes disse mdl i
tveergdende uddannelse og interna-
tionale samarbejder.
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| dag fglges der op med et fokus pd&
at inkorporere verdensmdlene i den
daglige undervisning. Bestemte mdl er
udvalgt inden for de enkelte uddan-
nelser og koordineres med aktiviteten
International week eller International
days, og undervisere er forpligtede p&
atindtcenke det i hverdagen.

TAKTIL

Projektet blev etableret under det
internationale udvalg i CSV og med
finansiel stgtte fra Fonden for
Udvikling af Statens Arbejdspladser
(FUSA), jf. projektbeskrivelsen,

https://www.ucviden.dk/da/projects/
udvikling-af-globalt-mindset-
pP%C3%A5-ucn-campus-hj%C3%B8r-
ring.

Tak til konsulent ved Kompetence-
sekretariatet Henrik Graun Herman-
sen for kyndig vejledning.

Tak til oplcegsholdere pd temada-
gen maj 2018:

Jan Sergent, Strong Mind

Kirsten Joeger, Aalborg Universitet

Mads Nielsby, Novo Nordisk

Jan Meierhoff, Saxion, NL

Heidi Villadsen og Troels Michelsen,

Hjorring Nordvestskole Lundergérd
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UCN er en af de professionshgjsko-
ler i vores sektor, der er mest inter-
nationalt orienteret, og det ervi
stolte af. Spgrgsmalet er dog
alligevel, om vi skaber nok veerdi for
de studerende med de muligheder,
vi har for at berige dem med et
internationalt udsyn?

De nedslag, som artiklerne i dette
tema reproesenterer, giver udtryk
for, at der et uforlgst potentiale i at
integrere internationalisering bedre
i den daglige uddannelsespraksis
og i uddannelsernes indhold. Derfor
giver artiklerne i dette nummer af
UCN Perspektiv stof til eftertanke.

Det er ikke nyt, at vi har et udvik-
lingspotentiale i at bygge en bedre

bro mellem vores danske og inter-
nationale studerende bd&de i det
faglige og sociale studiemiljg. Og vi
er ikke alene om at dette eren
udfordring — det har vi mgdt p&
studieture til Storbritannien, Cana-
da og Holland. S& det er ikke et
dansk feenomen, og det eksisterer
ogsad i lande, hvor engelsk er
modersmalet.

Det er heller ikke nyt, at det kan
synes svcerere at give en uddannel-
se et internationalt tilsnit, hvis den
udbydes pé& dansk og primaert
mdlrettes et dansk arbejdsmarked,
danske veerdier og stolte
lceringstraditioner.

Men en af artiklerne i UCN Per-
spektiv viser en vej, som alle UCN'’s
uddannelser vil kunne finde inspira-
tion i uanset uddannelsens under-
visningssprog eller adganag til
internationale studerende.

Det er inspirerende at Icese, at
ledelsen og underviserne pd&
fysioterapeutuddannelsen har

taget et bevidst valg om progressi-
on omkring internationalisering i
den mdde, man kan tone sin
uddannelse pd igennem alle syv
semestre og dermed blive en
international fysioterapeut. Interna-
tionalisering hjiemme (laH) er p&
hgjde med international mobilitet i
forhold til at udvikle et internatio-
nalt udsyn og interkulturelle kompe-
tencer for studerende, siger forfat-
terne bag artiklen. Dette er ikke
mindst blevet yderligere interessant
i en verden med Covid-19, hvor det
ikke er muligt at rejse ud, men hvor
nye veje for internationalisering skal
dyrkes hjemme.

Ud fra Jos Beelens definition af
Internationalisering hjemme arbej-
des der integreret og bevidst med
at udfordre de studerendes profes-
sionsidentitet med globale pro-
blemstillinger og globale koncepter
indenfor professionen, som de
studerende skal relatere til lokale
problemstillinger og forholde sig



refleksivt og kritisk til. Som motivati-
on til dette deltager b&dde undervi-
sere og studerende sammen og
hver for sig i internationale konfe-
rencer, kurser og fora, hvor de
investerer tid i at f& ny viden og
kompetencer til at internationalise-
re curriculum, ligesom deltagelse i
projekter, masterclasses og gceste-
undervisere bidrager til, at man
udvikler en global forst&else sam-
men. Uddannelsen kan mcerke, at
det ogsd skaber nysgerrighed
blandt de studerende, som ikke
deltager. Herforuden rummer de
internationale aktiviteter ogsd en
ekstra-curricula-aktivitet, et valg-
fag i udlandet og et valgfag pd
engelsk og deltagelse i Nord-
plus-samarbejde med andre
nordiske studerende, som sammen
beriger hinandens perspektiver.

En anden lcering, som artiklerne
giver os, er at hvis virammescetter
og er tydeligere pd, hvilken gevinst
det er at have internationale
studerende p& campus for vores
danske studerende, sé& kan de
gensidigt se hinanden som en
ressource og berige hinandens
perspektiver. Men det sker ikke af
sig selv — desvcerre. Det krcever en
indsats af bdde undervisere og af
motiverede studerende, der er
nysgerrige p& hinanden. Og forma-
let med, at studerendes viden og
perspektiver fra andre uddannel-
seskulturelle baggrunde bringes i
spil, skal vcere tydeligt i laeringsma-
lene. Den indsigt, som de studeren-
de kan opnd ved at forholde sig
refleksivt og kritisk til sin professi-
onsidentitet i et komparativt lys, er
guld veerd bdade fagligt og
tveerfagligt.

Det krcever scerlige kompetencer
at facilitere grupper med kulturelle
og didaktiske traditioner, der
adskiller sig fra danske. Vi skal vise
mod og handlekraft og ville det,
ogsd selvom der vil opleves mod-
stand fra de studerende. Ellers
risikerer vi, at de studerende far en
darlig oplevelse, nér der samarbej-
des i grupper pd tvcers af
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nationaliteter, fordi de ikke forstér
hinandens kulturer og adfcerd. Det
kulturelle mgde med dets potentia-
ler og udfordringer skal relateres til
Iceringsmal og "overscettes” til
malgruppen, sd modstand reduce-
res. Hvis ikke, @ges risikoen for
interkulturel misforst&else og
frustration fremfor interkulturel
forst&else og empati.

Skal vi virkelig tvinge de studeren-
de til at arbejde sammen pd tvcers
af kulturer? Ja, er budskabet i en aof
artiklerne. Ggr vi det, viser gevin-
sterne sig. S& kommer de studeren-
de ud pd& den anden side med
udtalelser som denne:

"Tving 0s til sam-
arbejdet, for det er
s& godt, ndr forst
Vi gor det, og bag-
efter ser vi virkelig
veerdien af det,

men det kommer
ikke af sig selv, vi
kommer ikke ud af
vores komfort-zone
uden at blive pres-
set til det”.

Den indsigt, vi far, er, at det at
have internationale studerende ikke
i sig selv er en garanti for internatio-
nalisering. Og at det at have
engelsksprogede uddannelser
mdske endda kan vcere en sovepu-
de i forhold til reelt at ggre curricu-
lum internationaliseret.

Sa vil vi forlgse potentialet, skal vi
scette mere handling bag ordene,
og Vi skal arbejde mere med inter-
nationalisering pd en integreret og
intenderet mdade, end vi hidtil har
gjort. Campus Skolevangen viser
deres tilgang, hvor de globale
perspektiver kontinuerligt italescet-
tes i hverdagen, blandt andet med
fokus pd& at inkorporere verdensmda-
lene i den daglige undervisning,
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ligesom de har indfgrt internationa-
le dage. Det har skabt et feelles
afscet for konkrete drgftelser pd
tveers af campus om, hvordan
globalisering kan teenkes ind i
undervisningen, og hvilke kompe-
tencer det bidrager med.

Der eringen tvivl om, at et inter-
nationaliseret curriculum og et
internationalt lceringsmiljg er meget
vigtigt for de studerendes udbytte
af uddannelserne. Der opnds bd&de
faglige og dannelsesmcessige
kompetencer i form af f.eks. inter-
kulturel forst&else, nysgerrighed,
kommunikation, sprog, kritisk
teenkning og refleksivitet for bare at
ncevne nogle af dem, som artiklerne
fremhcever. Artiklerne viser ogsd,
hvordan det er muligt at binde
internationalisering sammen med
videntrekanten og UCN’s pcedago-
giske tilgang Refleksiv
Praksislcering.

Vi er taknemmelige for bidrags-
ydernes engagement i at kvalificere
internationaliseringen p& UCN og
teenke den endnu mere inkluderen-
de. De praksisindsigter, vi far
proesenteret, viser en vej, som vi
som ledelse og undervisere skal
have fokus p4, i forhold til hvordan
vi kan understgtte en endnu stcer-
kere brobygning mellem det danske
og internationale studiefcellesskab
bd&de fagligt og socialt.

Vi skal have ambitioner for UCN’s
internationale udsyn og tydeligggre
det udbytte, vi onsker og forventer, i
forhold til, hvordan internationalise-
ring kan bidrage som et middel til at
opnd viden, kompetencer og
feerdigheder. UCN skal levere
dygtige fremtidssikrede dimittender,
der har et internationalt udsyn og
kan bruge det i samspillet med
vores lokale og globale omverden.
Det er netop en del af missionen i
UCN'’s nye institutionelle strategi
mod 2030. Det glceder vi os til at
arbejde med i samarbejde med
rigtig mange gode folk i og uden for
UCN.






